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AHHOTaUunA

Ob6pasoBaTtenbHOe MNPOCTPaHCTBO (cpeaa) paccMaTpuMBaeTCsl KaK pecypc An1S yOOBETBOPEHUS
notpebHocTen geten M NOAPOCTKOB C HapyLIEHUSMM MCUXMYECKOro pa3BUTUS, KaK COBOKYMHOCTb
YCNOBWUIA N BO3MOXHOCTEN pas3BuMTUS, agantaumu n coumanmsaumm B COOTBETCTBMWU C aKTyasibHbIMU
TEHAEHUUSIMN MHTErpnpoBaHHOro noaxoaa Kk obydeHuto. BHegpeHne dakTopoB nevyebHon cpeabl B
obpasoBaTesibHOE MNPOCTPAHCTBO  Pas3/IMYHbLIX BMAOB  y4ypexaeHuin cnocobcTByeT  yuyery
cBoeobpasmsa [eTCKOro pasBUTUSA, OCIOXHEHHOro 60/e3HeHHbIMM W AenpuBaUNOHHbBIMU
COCTOSIHUSIMKW, NpeaocTaBnsieT BO3MOXHOCTU M YC/IOBUS ANS MOSIHOLEHHOro B3auMOAENCTBMS CO
300pOBbIMU  CBEPCTHUKAaMW, pPacCWMPSAS >KU3HEHHbIW oOnblT AeTten. [puBoAATCS pe3ynbTatbl
NnpoBeAEeHHOr0 aBTOPOM UccneaoBaHUs ocobeHHocTen GOpMMPOBAHUSA CAMOCO3HAHWUSA, IMYHOCTHbIX
0COB6EeHHOCTEN M CUCTEMbl OTHOLUEHWIA, MPOKCEMMYECKOrO MNOBeAEHUS, BOCMPUSTUS U OLEHKMU
BOCNUTATENIbHON MNpaKTUKW poauTenen noapoCcTkaMuM C  MNCUXMYECKMM Heaopas3BUTMEM U
AednunTapHbiM TUNOM AN30HTOreHe3a.

Y NoAapoOCTKOB C HapyLeEHHbIM pasBUTMEM MeHblle, YEM Yy 3[0POBbIX, BbIPaXeHbl counanbHas
AKTUBHOCTb, KOHMNIMKTHOCTb, CKJOHHOCTb K PUCKY U 60sblue nposiBASIOTCS counasnbHas
HOPMAaTMBHOCTb, MCMOJIHUTENbHOCTb, NpeobsiagaHne KOHKPETHbIX (POPM MbilWIeHUs. Y oHOLWen n
OEByLIEeK C HapyweHUsMW pa3BuTus @EMMHUMHHOCTb npeobnajaeT Hah MACKY/MHHOCTbI. Y
NOAPOCTKOB C YMCTBEHHOM OTCTasoOCTbl0 M C UuUepebpanbHbIMM nNapanMyamm NposiBNAeTCS
MHbaHTUAbHas duKcaumMss Ha [OETCKOM BO3pacTe M 3aMeansieTcss Mnpouecc MCUXO0sI0rMyeckoro
oTAeneHus oT poauTtenen. MNMoApOCTKOB C YMCTBEHHOW OTCTa/IOCTbIO XapaKTepulyeT HeaAeKBaTHO
3aBbllleHHas caMooueHKa, a noapoctkoB ¢ ALUM — 3HauuMTenbHoe paccornacoBaHWE YpPOBHS
MPUTHA3aHUIM N CaMOOLEHKM MO 6OMbLWKMHCTBY LWKaJj, YTO NpoBOUMPYET KOHMIMKT, Bbi3biBAOLWMIA
TPEBOXHOCTb NIMYHOCTU. PAaKTOPHbIA aHanM3 nokasas, YTo ANns NoApoCTKOB Hanbonee 3Ha4YNMMbIMMU
ABNSAKTCA CaMOOLEHKM yMa M cnocobHOCTeN, BHEWHOCTH, duUrypbl U Tena. BbicokMe caMoOUEeHKHM
MMEHHO 3TUX NOoKa3aTesiel CTaHOBATCA OCHOBOW AN (POpPMMpPOBaHUSA YBEPEHHOCTU B cebe.

MoAPOCTKM  C  HapyLeEeHHbIM  pasBMTMEM  OLEHMBAlOT  BOCMUTaHWE  poauTenein  Kak
He3aMHTEepeCcoBaHHO-OTCTPAHEHHOEe, AMPEKTUBHOE, C BpaxaebHbiM OTHOWEHWEM K HUM,
HenocneaoBaTesibHOe. KacCHbIt pyKOBOAUTENb BbIMOJIHAET KOMMEHCUPYIOLWYD (YHKUUIO ANnd
NMOAPOCTKOB, Y KOTOPbIX HE CK/aAblBaloTCa 6/M3KMEe AOBEPUTESNIbHbIE OTHOLIEHUS C POAUTENAMM.
PoauTtenun 340poBbiX MOAPOCTKOB 60/blle MPOSBASIOT NMO3UTUBHBLIA UHTEPEC U MEHee ANPEKTUBHbI
BO B3aMMOOTHOLLEHUSAX CO CBOMMW B3POC/IELWNMN AETbMU.

O6cyxaatTCcs B3aMMOOTHOLWIEHUS AeTel C HapyLeHHbIM MCUMXMYECKMM pa3BUTMEM CO 340POBbIMU
CBepCTHMKaMu, C negaroramm, c obpasoBaTefibHbIM Yy4dpexaeHWeM, C poauTensMu; a Takxke
cobbITUS K cuTyauum — Kak dakTopbl neyebHon cpeabli. Kputepnem kauectsa n apHeKTUBHOCTHU
ne4yebHOM cpeabl MOXeT $BAATbCSA TepaneBTUYECKU 3PdeKT — Mo3UTUBHOE W3MeHeHue
cybbekTnBHoM cdepbl pebeHka u  (MnK) 06bEKTMBHBLIX (OPM €ero Xu3HeaesTesIbHOCTU —
noeeaeHusl, obweHns, agantaumMm n coumanmnsauunm.

KnroueBble cnoBa: daktopbl nedyebHon cpenbl; obpasoBaTesibHOE MPOCTPAHCTBO; NpobneMbl n
ocobeHHOCTM peTei (NOAPOCTKOB) C HApPYLEHHbIM MCUXMYECKUM pasBUTMEM; B3amMoAencTeue
pebeHKa C HapyLeHHbIM pa3BuUTneM Cc obpasoBaTeNbHON Cpeaoit; OTHOLWEHUS; CObbITUS; CMTyaunuu.
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Hu ons Koro He CeEKpeT, YTO COBPEMEHHbIE AETU AOBOSIbHO 60MbLIYI 4acTb XXWU3HWU
NpoBOAAT B MPOCTPAHCTBE pPa3/IMYHbIX 06pa30BaTE/NbHbIX YUPEXAEHUN, rAe MpoLEeccoM u
pe3ynbTaToM SABAKOTCA: BOCNUTaHUE, obyyeHne 1 pasButue, hopMnpoBaHme AesaTenbHOCTU U
OnNblIT B3aWMMOOTHOLWIEHWM C A€TbMM UM B3pPOCAbIMW, ajdanTaumss W counanusauus,
ncuxosiorMyeckass MNoAAepXKa, Koppekums u peabunutaums, nNpuUcMOTp U yxod. Takum
obpa3oM, cpena, CkKnaabiBaloWasca B MNPOCTPaAHCTBE 06pa30BATENIbHONO YUpex/aeHus,
CT@HOBUTCA ANS  HUX 3HA4YMMOM OOBCTAHOBKOWM XMU3HW, YCIOBUSMU MCUXOSIOMMYECKOro
koMmdopTa, 3MOUMOHANILHOM CTAabUNbHOCTW, aKTUBHONO OCBOEHMSI MUpa W YCMELWHOro
OCYLLIECTB/IEHUA MO3HABaTENbHOW U MNPOAYKTUBHOW AesTenbHocTU. Ob6pa3oBaTtesibHaa cpeaa
ABNSIETCA PEeCcypcoM Ans JNIMYHOCTHOIO pocTa W OBpeTeHUs CcouLmanbHON KOMMETEHTHOCTU
pebeHka [16].

C.K. HaptoBa-bouaBep oTMe4daeT, B COBPEMEHHOM NPUKNIAAHOM NCMXON0rNK CNOXMNACh
Tpagmumsa  UCNONb30BaTb  MOHATUA  CpeAbl  WAW  MPOCTPAHCTBA  MPUMEHUTENBHO K
obpa3soBaTenbHOM MNpakTMKe Kak MeTadopbl, noadepkuBatower MHOroakTOpHbIA XapaKkTep
B3aMMOAENCTBNA B 3ToM cdepe Xum3Hu [TaMm xe]. Mbl, onMpasicb Ha CEMAHTUKY MNOHSTUI
«cpena» U «nNpoCTpaHCTBO», B AAHHOM cTaTbe 6yaeM onepnpoBaTb UMW Kak CUHOHUMaMMU.

B.A. fAcBuH [27] onpeaensieT obpa3oBaTeNbHYyl Cpeay KaK CUCTEMY BIUSHUNA W
yCrnoBun OPMUPOBAHUSA JIMYUHOCTU MO 3aJaHHOMY o06pa3uy, a TakXe BO3MOXHOCTEN ANns ee
pPa3BUTUS, COAEPXKALMXCA B COLMANIBHOM W MPOCTPAHCTBEHHO-NPEAMETHOM OKpYyXeHun. B
obpa3zoBaTenbHONM cpeae KaxAabln cybbekT obpaszoBaTenbHOrMO npolecca OCYLEeCTBSET CBOKO
0eaTeNnbHOCTb, NCMONb3yst NMPOCTPAHCTBEHHO-NPEAMETHbIE 3/1IEMEHTbI 3TOM Cpeabl B KOHTEKCTe
CNOXUBLUNXCSA COLMANbHbIX OTHOWEHUI. MHTerpaTMBHbIM KPUTEPUEM KA4yeCTBa pa3BMBalOLLEN
obpa3oBaTenbHON cpeabl ABMAAETCsS CnocobHOCTb 3TOW cpeabl obecneynmTb BCeEM cybbekTam
obpasoBaTenbHOro npouecca CUCTEMY BO3MOXHOCTeM AN 3¢PEdEKTUBHOrO JIMYHOCTHOMO
camMopa3sBuTusl, T.e. TO, YTO Cpeda NpeaocTaBnseT CcybbekTy, YeM ero obecredymBaeT U 4UTO
eMy npegnaraet. B cutyauum B3ammogenctems pebeHka co cBoern obpasoBaTenibHOM Ccpeaown
AN UCNONb30BaHMS CPeaoBbiX BO3MOXHOCTEN, KOMMAIMMEHTapHbIX ero notpebHocTaM,
pebeHOK NposBsiET COOTBETCTBYHOLLYH aKTUBHOCTb, CTAHOBSICb peasibHbIM Cy6beKTOM CBOEro
CO6CTBEHHOr0 pa3BuTMSa N CybbekToM 06pasoBaTenbHOro npolecca.

Cuntaercs, 4to OONLLWIMHCTBO AETEN C PasfIMYHbIMM HaApPYLWEHUSIMXU pa3BUBAOTCS B
cneumdunyeckon cpene «BbIHYXAEHHOW YMPOLWEHHOCTU», MakCMManbHO MPUCNOCOBNIEHHON K
OCOBEHHOCTSAIM AeTel, OrpaHuU4YMBalOWEN WX IXKU3HEHHbIA OMbIT W B3aMMOAENCTBME CO
300pOBbIMM CBEpPCTHMKaMM. [Mo03TOMy npeaycMaTpuBaeTCcs crneunanbHasa paboTa no BBeAEHUIO
pebeHka B 60siee CNOXHYI COLMWaNbHY Cpeay — Mo3TanHoOe W NSIaHOMEPHOE paclluUpeHune
>KM3HEHHOro OMbITa U NOBCEAHEBHbIX COLMANIbHbIX KOHTAKTOB.

CoBpeMeHHble TeHAeHuun o6pa3oBaHUs AEeTeN C HapyeHWSMU pasBUTUS AKTUBHO
OpUEeHTUPYIOT 06WecTBO Ha MNpUHATME W OCBOEHME LEeHHOCTeNM WHTEerpmpoBaHHOMo
obpa3oBaHNa — COBMECTHOro oby4yeHns u BOCNUTAHUA AeTel C OrpaHMYeHUSMU 340pPOBbS U
HE WMeWMX Takux OrpaHMYeHWn — MNOCPEeACTBOM  CO34aHUSA  AONOSHUTENbHbIX
cneunanm3mpoBaHHbIX YCN0BUA (TO eCTb, 3a@ CYeT BHeapeHus dakTopoB nedyebHoOM cpenbl B
obpa3oBaTenbHOE NPOCTPAHCTBO yupexaeHuin).

Meditsinskaya psikhologiya v Rossii 2 www.mprj.ru T. 6, N2 1(24) 2014



MEOULUMUHCKA S
NCYXONOrms B POCCUM

C ToukM 3peHnsa yaosneTBopeHus notpebHocTten pebeHka C HapyLlWeHUsSIMU Pa3BUTUS
(orpaHM4YyeHHbIMM  BO3MOXHOCTSIMM  340pOBbsi) B MPOCTpPaHCTBe  06pa3oBaTeNbHOro
yupexaeHus cpean 340pO0BbiX CBEPCTHUKOB (MHTErpaunsa/uHKNo3na) cpeaa aonxkHa 6biTb:

e 6e3o0nacHO — NoO3BONSAOLWEN BECTU aaanTUPOBaHHbINM 06pa3 KU3HU;

o ApPY>)XeCTBEeHHOM — C T[OoTeHUumanoM Aana 61aronpuMsaTHOrO  pasBUTUS W
caMmoakTyanm3aummn (pa3HoobpasmeM CcpeaoBbiX PecypcoB M CBOOGOAHLIM AOCTYNOM K Urpe,
nccnenoBaHuMIo, NMO3HAHWUIO);

e fcuxorepaneBTUYEckoi (s1edebHOM) — obnajawollell KOMMNEHCATOPHbIM,
LennTenbHbIM U CTUMYTUPYIOLWMUM BAUSIHUEM Ha pa3BUTUE CUCTEMbl NOTPEBHOCTEN U CMbIC/IOB
yenoseka [16].

JleuebHass cpega [N [JeTen C  HapyweHWsaMUM  MNCUXMYECKOro pasBuTUS B
obpaszoBaTeNlbHOM y4ypexaeHun (No aHanormm c paccyxaenHumsamm opogHoson M.1O., 2013)
[5; 6] moxeT 6bITb NpeacTaBneHa Kak Mose, B KOTOPOM MNpu B3auMMOAENCTBUM C APYrMMMU
noabMmn  anddepeHUMpyroTCsS M yAOBNETBOPSAKOTCA NoTpebHocTn pebeHka, npoucxoasT
npouecchbl NpoTekaHms cobbITMn, counanmsaumm JTMYHOCTM N 0POpPMIEHMS LEeNTIOCTHOrO onbITa.
Cybbektamu nedebHom cpeabl B ob6pa3oBaTenlbHOM y4ypexAeHWuM MOryT BbICTynaTtb:
HEenocpeacTBEHHO caM oby4yarowmincs — pebeHOK C HapyleHHbIM MCUXUYECKUM pa3BUTUEM,
ero poawtenun, negaror, obydyawownih pebeHka, 340pOBble CBEpPCTHMKM  (Knacc),
obpa3oBaTenbHoe ydpexaeHune (KakK KONNEeKTUBHbIN CcybbekT). 3HauumbiMn daKkTopaMu
neyebHonm cpeabl B 06pa3oBaTE/IbHOM YUYpeXAEHUN SBNSAKTCA OTHOLUEHMUS, COObLITUS W
cutyauymmn. OpraHmsaumsa W KOHCTpPyuMpoBaHWe JnedyebHor cpeadbl, N0 CyTu, SBNAKOTCA
pa3BepTbiBAHMEM pPa3/INYHbIX BaApPUAHTOB CybbeKT-CybbeKTHbIX U CybbeKT-06beKTHbIX
OTHOLWIEHMN, B KOTOpble BKAOYEH pebeHOK C HapyLeHHbIM MCUXUYECKMM pa3BUTMEM, a
cobbITMS 1M cuTyaumm — ecTb 06bEKTUBU3NPOBAHHbIE (DOPMbl 3TUX OTHOLLUEHWUNA.

B npoBeaeHHOM HaMW MUCCefoBaHMKM AUYHOCTHOM cdepbl MOAPOCTKOB C NCUXUYECKUM
HeaopasBuTMeM W AeduuuTapHbIM - TUMNOM  AM30HTOreHe3a, BOCNPUATUA MOAPOCTKaMM
BOCNMUTATENIbHON MpPaKTUKKU  poguTenen O6biaM  BbigBNeHbl obwne u  cneunduyeckme
0COBEHHOCTU KaXaow rpynnel. B uccnegosaHnm npuHMManun ydactune 3 rpynnbl nMogpoCTKOB C
HapyWeHUSIMM TMCUXUYECKOr0 PasBUTUSA: C YMCTBEHHOW OTCTaJloCTblO, C AETCKUMMU
uepebpanbHbiMn napannyamm (OQUM), ¢ HapyweHneMm cnyxa (OCHOBHas rpynna) v rpynna
300pOBbIX MNOAPOCTKOB, oOby4awwmxca B MaccoBor wkone [11]. bBbiam  npuMeHeHsbl
ncmxogmarHocTtuyeckme Metodbl: «Bospact. Mon. Ponb.» (BMP) 2.l dnaemunnepa,
B. lOctnukuca, C.B. KyapsiBueBoi; MeToAMKa caMooueHkn [deMb60-PybuHwWTENH B
moancdukaumm A.M. TlpuxoxaH; «[llogpoctkn o poautenax» (MoP) JI.N. BaccepmaHa,
MN.A. TopbkoBoi, E.E. PomuubiHOM; wkana CIDS pnd wuccnenoBaHMs MPOKCEMUYECKOro
noBeaeHUs rMoApOCTKOB; MHOMOMaKTOPHbIA JIMYHOCTHLIA OnMpocHMK P. KetTtenna; Metog
LBETOBbIX Bbi6bOpoB (MOAMMDULUMPOBAHHLIA TecT M. Jliowepa) U UBETOBOW TECT OTHOLUEHWUI
(UTO) A.M. 3TKMHAA.

Onupascb Ha npuMBOAMMbIE HMXKe O0COobeHHOCTM (OPMMPOBAHUS CaAMOCO3HaHUS
(nonoponeBas U NonoBo3pacTHas MAEHTUPUKaAUMS, CaMOOLIEHKa W YpPOBEHb MPUTHA3aHUN),
JIMYHOCTHbIE 0COBEHHOCTN N CUCTEMY OTHOLUEHWIA, MPOKCEMUYECKOE MoBeaeHne (ANCTaHUUS B
CoOUManbHOM B3aMMOAENCTBMWU U MNEepCOHANIbHOE TPOCTPAHCTBO), BOCMPUSTME U OLEHKY
NOAPOCTKaMM BOCNUTATENbHON NPaKTUKU POAUTENEN, Mbl MOXEM MMMNOTETUYECKM NPeacTaBUTb,
Kakne dakTopbl neyebHO cpeabl HeobxoAuMMbl B MPOCTPAHCTBE 06pa3oBaTE/IbHOMO
yypexaeHuss He TONbKO ANs YAOBNETBOPEHUS UMEKLWNXCS noTpebHocTen y aeten m
NoApOCTKOB, HO W ANns co3AaHus 6/1aronpusiTHbIX PasBUBAKWMX U COLMANU3UPYIIOLWLNX
YyCI/TOBUMN.

BbiiBNeHO, 4YTO Yy lOHOWEN M AeByWeK C HapylweHUsMU pasBUTUS (PEMUHMHHOCTb
npeobnajaer HaA MACKY/JMHHOCTbO. [l0  HaleMy MHEHWUO TPYAHOCTM MACKYJIMHHOM
NnosiIoposieBO WAEHTUYHOCTM HOHOLWIEW CBSI3aHbl C TeM, YTO BOCMWTaHWe AeTel B CEMbe MU
LUKOMEe OCYLLECTB/ISAOT, B OCHOBHOM, XEHLWHbI. HeaocTaToK My>CKOro BAUAHUS, OTCYTCTBUE B
Kpyry HenocpeacTBeHHOro o6LieHNS MOAPOCTKOB B3POC/bIX MY>XUYMH, KOTOPble MOFYT SABASTbLCA

Meditsinskaya psikhologiya v Rossii 3 WWW.mprj.ru T. 6, N2 1(24) 2014



MEOULUMUHCKA S
NCYXONOrms B POCCUM

MoAenbio AN NOJOPONEBON MAEHTUdUKAUMK, 3aTPYAHSIET CBOEBpEMEHHOe (opMMpoBaHMe
OAHOM W3 CaMblX BaXHbIX COCTaBAAKWMUX B CTPYKType HA-KOHUENnuUUM JNUYHOCTU —
NnosIOpPoONIEBON MAEHTUYHOCTU. Ha BaXHOCTb POAM MYXUMHbI, OTUA B pPa3BUTUM OHOLWENK U
OEBYLIEK YKa3blBAaeT U OONbLUMA CyMMapHbIi BecoBoM KO3 DUUMEHT nNpeanoyTeHns u
OTBEPXXEHUSI MYXCKUX MOPTPETOB. Pe3ynbTaTbl (haKTOPHOro aHanm3a MNO3BOJIAKOT FOBOPUTb O
3HA4YMMOCTUN BAUSAHUS obpa3a OoTua Ha CUCTEMY CaMOOLIEHOK U (OpMMPOBaHME YBEPEHHOCTU B
cebe y noppoctkoB o06oux nonoB. Y nMOAPOCTKOB C YMCTBEHHOMW OTCTanoCTbld M C
uepebpanbHbIMK MapanMyamu NposiBNAEeTCa MHdaHTUNbHas GuUKcaumsa Ha AETCKOM BO3pacTe u
3aMennsieTcss npouecc MNCUXONOrMYecKkoro oTaeneHmss ot  poautenen. [pu 3ToM vy
60nblWIMHCTBA MNOAPOCTKOB C MaTepbko 6onee 6AM3kne M 3MOUMOHANBLHO-MO3UTUBHbIE
OTHOLUEHMS, TOrda Kak C OTUOM — MNpOTMBOpPEYUBbIE, KOHMJIMKTHbIE, OKpalUEHHblIE, B TOM
yncne M HeratMBHbIMW 3MOUMAMU. B Hawem mccneaoBaHUM UCKIKOYEHWEM B OTHOLUIEHUU K
obpa3y oTua Cranm NoAPOCTKU C HApPYLIEHHbIM C/IYXOM. Y FyXUX HOHOLWEN YETKO BblpaXXeHo
3MOLMOHANbHO-NOIOXNTENIbHOE OTHOLWIEHME He TONbKO K OTWY, HO M K MYXCKOMY Mojy B
LenoM. Y rnyxumx AeBylleK OTHOLEHMEe K OoTuy — aMbuBaneHTHOe, co4yeTalllee passinyHble
3MOLMOHasIbHbIE NPOSABNEHUSA, HO 6€CCrNopHO — 3HAa4YMMOeE.

B HaweM wuccneaoBaHMM CUCTEMbl CAaMOOLIEHOK M YPOBHSI MPUTHA3aHUMA NOAPOCTKOB
BbISIBUIINCb OCOBEHHOCTM, CBOMCTBEHHbIE Pa3/IMYHbIM BapuvaHTaM HApPYLUEHHOro0 Ppas3BUTUS.
MoapOCTKOB C YMCTBEHHOWM OTCTaNIOCTbIO XapaKTepu3yeT HeaAekBaTHO 3aBbllUeHHas
CaMOOLEHKa — CaMble BbICOKME MoKasaTenu cpeau Bcex ob6cnenoBaHHbIX HaMU UCMbITYEMbIX
— YTO B MOJIHOW Mepe COOTBETCTBYET CTPYKType AedekTa UM AaHHbIM nuTepatypbl [10].
Cuctema camooueHoK noapocTtkos ¢ ALUIM oTpaxaeT 3Ha4YUTENbHOE paccorsiacoBaHMe YpPOBHS
NPpUTA3aHUA W CaMOOLUEHKM MO OONbLWIMHCTBY LWKaja, YTO MPOBOUMPYET KOHMIUKT,
BbI3bIBAlOLWNA TPEBOXHOCTb JIMYHOCTU. Y tOHOWwen m agesywek ¢ AUM HU3KMe caMOOLEHKMU
XapaKTepuU3yloT WKanbl «durypa, Teno» m «yBepeHHOCTb B cebe». HeoxmaaHHbIM AN9 Hac
oKasanca TOoT (aKT, 4YTo cpean BCEX WCMbITYEMbIX CaMbleé HU3KWE CaMOOLIEHKM M YPOBEHb
MPUTA3aHUA MO BCEM LUKaSlaM MMEOT IOHOLWN U AEBYLLUKM C HAapYLUEHHbIM C/TYXOM.

Pe3ynbTaThl (pakTOPHOro aHanM3a NO3BOJMAKT YTBEPXAATb, YTO B CUCTEME CaMOOLIEHOK
B MNOAPOCTKOBOM BoO3pacTte Haubonee 3HAYMMbIMK SBASKOTCS CAaMOOLEHKM yMa U
CcnocobHoCTEN, BHEWHOCTU, PUrypbl 1 Tena. BbiCOKMe caMOOLEHKN MMEHHO 3TUX NOKa3aTesnen
CTaHOBATCSA OCHOBOW ANns (bOpMUPOBaHUS YBEPEHHOCTU B cebe.

MocKoNbKY MOAPOCTKU C HapyWeEeHHbIM pa3BUTUEM MNpaKTUYECKU BCH CBOK XXU3Hb
HaxoasaTca B 60/1e3HEHHOM COCTOSHWM, TFPaHULbl MexAay 340pOBbeEM U 6O0NE3HbI CTepThbl.
KoppensaumoHHbIn aHaluM3 MnoKasas, 4YTO CaMooueHKa 340pOoBbs Y noapoctkoB ¢ AUM um ¢
YMCTBEHHOI OTCTa/IOCTbl0 M3O0/MPYETCHA, HE MMEET CBSA3N C YPOBHEM MPUTSA3aHUM, CBA3N C
APYrMMM  MnokasaTensMm — MUWHUMAslbHbI, TOrda KakK Yy Hecablwawmx W HopMasbHO
pa3BMBaKOLLNXCA MNOAPOCTKOB CaMOOLEHKa 340pOBbsl BK/KOYEHA B CUCTEMY CaMOOLEHOK W
YPOBEHb MNpUTA3aHUIA. Y rnyxmx pebaT no wkane «340poBbe» caMas BblCOKas CaMOOLeHKa
(BCe ocTajnbHble CaMoOoLEeHKW Humxe). [lMpuMedaTenbHO, 4YTO B OT/IM4YME OT BCEX ApYyrux
XapaKTEpPUCTUK, 340pOBbe — 3TO AAHHOCTb, U UYTOObI MMETb BbICOKYH) CaMOOLEHKY MO 3TOM
LWKasie HUYEro He HYXXHO AenaTb CaMOMY, He HYXHO HanpsaraTbCs U AOCTUraTb yCnexos, T.e. B
3TOM — TMpOSsIBJIEHNE MACCUBHOCTU MoapocTkoB. C OAHOW CTOPOHbI, MOAPOCTKM OCO3HAHHO
OTMETUSIM BbICOKUI YPOBEHb MPUTA3aHUA M CAaMOOLEHKY 340pOBbs, C APYFrOM CTOPOHbI, MpWU
LBeTOBOM Bblbope — HeyBepeHHOCTb B cebe B coyeTaHMM C HeYCTOMUMBOM caMooLeHKOon. Mpu
3TOM CyLLeCTBYeT YCTaHOBKa, YTO Hanu4yume npobnem co 340poBbeM (T.e. OTCYTCTBME CryXa)
CTaHeT npenaTtcTBMeM B OyayweMm Ans peanm3aumm MedTaHuM W Hadexna, B 4acCTHOCTH,
CBSI3@aHHbIM C BbICOKMM COUMasIbHbIM CTaTyCOM, MPECTUXHOM npodeccmein, MaTepuanbHbIM
6narococtosiHMmeM. Takas  yCTaHOBKa nopoxaaetT  owyuweHue  6ecnoMoHOCTM ¢
6ecnepcnekTUBHOCTMH.

Mpn N3yyeHUn BOCMPUATUSA BOCMUTATENbHON NMPaKTUKM MATEPU U OTUA, NOKa3aHO, YTo
IOHOWW WU  OEeBYWKM C  HaApYWeEeHHbIM  pa3BUTUEM  OLEHMBAKOT  BOCMUTaAHME  Kak
He3aMHTEpPECOBAHHO-OTCTPAHEHHOE, AMPEKTUBHOE, C BpaxAebHbiM OTHOLIEHMEM K HUM, B
bonbwen wnM MeHbller CcTeneHn HenocnegoBaTesibHoe. B BocOpuATMM  IOHOWEN C
HapyLeHHbIM pa3BUTMEM OTUbl 6onee AMPEKTUBHbI W HernocnefoBaTeslbHbl, YeM MaTepu.
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Heob6xoAMMO OTMETUTb, UTO BbICOKMMW OLUEHKaMuM MO WKajnaM <«AUPEKTUBHOCTU» W
«HenocnenoBaTeIbHOCTU» NOAPOCTKM C HapYLWEHHbIM pa3BUTUEM CXOAHbl C AE€/TMHKBEHTHbLIMU
noapoCcTKamMun, naydyeHHoiMn WN.A. TopbkoBoi [2]. BaXxHO, 4YTO NMpu OLEHKe BOCNUTaTE/bHOM
NPaKTUKMU MaTepen HHOWN M AEBYLWKW C HapYLWEHHbIM CYyXOM OTMeTWUAu BpaxaebHoCTb,
aBTOHOMHOCTb M HENOCNeA0BaTeNIbHOCTb TOJIbKO HU3KMMU M CpeaHMMu bannamu, Toraa Kak
noapocTkos ¢ ALM M yMCTBEHHO OTCTasblX XapaKTepulyeT TEHAEHUMS K BbICOKMM OLlEHKaM.
CpaBHUTENbHbIN aHann3 pe3ynbTaToB MNoKasan, YTo poAMTENM 340pPOBbIX NOAPOCTKOB 6osbLue
NPoABASAIT MO3UTUBHbLIA UHTEPEC U MeHee AUPEKTUBHbI BO B3aMMOOTHOLUEHMSX CO CBOMMMU
B3POC/AELWMMN AETBMMN.

NpokceMMyeckoe MNOBEeAEHME MOAPOCTKOB OTPaXaeT CYLECTBYIOLWY CTPYKTYpY
3HAUYUMbIX OTHOLUEHWMA C POAUTENSIMU, CBEPCTHMKAMW M B3pOC/bIMU. B HeM nposBnstoTCS
NTMYHOCTHblE 0COBEHHOCTU N BO3pacTHble MOTPebHOCTM NOAPOCTKOB, a TakKXe 3Haynmas ansa A-
KOHLUENuUUM JIMYHOCTU cheunduka MosioposieBON UAEHTUDMKALMM OHOWEN U  AeBYLUEK.
MoApOCTKM C HapYLEHHbIM pa3BUTMEM CaMyk ONM3KYyHD AUCTaHUMIO YCTaHaBAMBalOT B
o6bWeHN C poauUTENsIMA, OAHAKO MPU BbICOKMX OLEHKax daKTopa KPUTUKKU, OTpaxkakoLinx
BbICOKYI) 3aWMHTEPECOBaHHOCTb M TOTallbHbIii KOHTPOSIb poOAUTENSS B OTHOLLUEHUMU CBOEro
pebeHka, AUCTaHUMS B OOLWEHMWM C 3TUM poOAUTENEM YBENMYMBAETCHA, a C KJ/aCCHbIM
PYKOBOAUTENEM — YMeHbllaeTcsl. TO €eCTb KNAaCCHbIM pPYKOBOAUTENb MOXET BbINOSHATb
KOMMEeHcHpyoLWyo QYyHKUNIO AN MNOAPOCTKOB, Yy KOTOPbIX He CKiaabiBatoTcs 6nu3skue
[OBEPUTENbHbIE OTHOLWLEHUS C pOoAUTENSMU (MU C OAHWUM U3 HKUX). Y noapocTkos ¢ ALIM camas
61mM3Kas ANCTaHUMS B OBLLEHMN C KNTAaCCHbIM PyKOBOAUTENIEM, UTO AOCTOBEPHO OT/IMYAET UX OT
BCEX APYrMX WCNbITYyEMbIX. [na 3TUX NoApOCTKOB 6/M3Kass AUCTaHUUS C  KJIACCHbIM
PYKOBOAUTENEM YCUNMBAET YYBCTBO CMOKOMCTBMSA W 6€30MacHOCTU, CHUXAEeT TpeBory,
CBSI3@aHHYIDO C HeAOCTaTOYHOW YBEpPEeHHOCTbio B cebe, cBoeobpasmMeM CyXAEHUN.
KoppensiumMoHHbIA aHanu3 rnokasas, 4YTo NoAPOCTKM, MMewwme 65n3Kyr AUCTaHUMIO B
06LWEHNN C KNACCHbIM PYKOBOAUTENEM, CUUTAIOT Cebs BHELWHE NPUBIEKATENbHbIMU, UMEKT
BbICOKME MPUTA3aHUS K pasBUTUIO yMa W CnocobHocTelr, ¢HEMUHUHHYIO MOMOPOSIEBYHO
NaeHTUMdUKaLUMND, CMOKOMHbI, UCMOMHUTENbHbI U OTBETCTBEHHbI. TakuM 06pa3oM, HECMOTPS Ha
TO, YTO B NOAPOCTKOBOM BO3pacTe B/INUSAHUE B3POC/bIX HAa MOAPOCTKOB CHMXAETCS, AN MHOMMX
CTapLIEeKNacCHUKOB XOPOLUWIA KNACCHbIM pyKOBOAMUTENb MUIpaeT 3HAUYMMYl0 pOJib, BbIMOIHAS
KOMMEHCMPYIOLLYIO, 3MOLMOHANbHO-CTabUIN3MPYIOWYD U  HanpaBnswowy QyHKUMO ans
NMOMTHOLEHHOro pasBUTUS NMOAPOCTKOB.

Y peByweK C HapyleHHbIM pasBuUTMEM 6ofblle, 4YeM Yy 3[0pPOBbIX CBEPCTHUL,
ANCTaHUMS NpU B3aMMOAEWNCTBUM C MAaTEPbIO U C HE3HAKOMbIMU HOHOLIAMWU U AeBYLIKAMWU. ITO
XapaKTepusyeT WX MeHblUyl ObBWMTEeNbHOCTb M OTKPbLITOCTb, 4YTO MNOATBEPXKAAETCH
BbISIBJIEHHbIMW JINUHOCTHLIMW O0COBEHHOCTAMM MO TecTy KeTTenna.

Mpn N3yyeHMn NMNYHOCTHbIX 0COBEHHOCTEN BblIM YCTAHOB/IEHbI 3HAUYMMbIE pa3NnMums: y
MoAPOCTKOB C HApPYLWEHHbIM Pa3BUTMEM MEHblUE, YEM Yy 3A0POBbIX, BbIpaXeHbl CoLManbHasa
aKTMBHOCTb, KOH(MJIMKTHOCTb, CKJIOHHOCTb K PUCKY M 06O0Nnbllue MposaABASAIOTCA counanbHas
HOPMATUBHOCTb, MCMNOJIHUTENbHOCTb, NpeobnagaHMe KOHKPETHbIX (GOpM MbIlIeHUsS. XOTS Mo
HanNps>XeHHOCTM M TPEBOXHOCTU 3HAUYMMbIX pPa3/IMYUA MeXAy OCHOBHOW U KOHTPOJIbHOWM
rpynnon He BbISBUIOCb, CPeAHME 3HA4YeHUs MOKa3blBAlOT, UTO TPEBOXHOCTb MOAPOCTKOB C
HapyLlEeHHbIM Pa3BUTMEM BbilE, YEM Y 3A0POBbIX; HaMNPSXXEHHOCTb XapaKTepusyeT rpynny
noapoctkos ¢ ALUIM.

Pe3ynbTaTbl NPOBEAEHHONO HAMW UCCNEAOBAHUS NMO3BOMMAM ONMMUCaTb NCUXONOrMYEecKue
NoOpTpeTbl KaXAoW rpynnbl WCMbITYEMbIX W BbIAENUTL creumduyeckne 0cobeHHOCTH
NOAPOCTKOB B 3aBMCUMOCTM OT BeAayllel npobnembl B CTPyKType aedekta. Y noapoCTKOB C
NCUXMYECKUM HEAOPA3BUTUEM OCHOBHas NpobsieMa — HU3KUI YPOBEHb Pa3BUTUSA MblLUIEHUS,
HEKPUTUYHOCTb. [103TOMY, Y BCEX MOAPOCTKOB C YMCTBEHHOM OTCTANOCTbIO Hanbonee BbICOKME
CaMOOLIEHKMN Cpeaun BCEX MCMbITYEMbIX U MPPaLMOHaNbHO-3aBbllWEHHbI YPOBEHb MPUTA3aHNIM
no 60MbWMWHCTBY LWKan. YeM Bblle YPOBEHb MPUTA3aHWN, TEM C/IOXKHEe €ero AoCTUYb.
Mo3ToMy, MpU HEBO3MOXHOCTM YAOBNETBOPUTb CBOW MpPUTA3aHUS, OHM 6yAyT WUCMbITbIBATb
obuay, pasgpaxxeHue M arpeccuio Ha MUp U OKPYXKatowWwMxX, KOTOpPble HE COOTBETCTBYHT MX
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oXxugaHmaMm. Y nogpoctkoe ¢ [AUM ocHoBHas npobnema — pAaBuraTesibHoOe M TeNnecHoe
HecoBepLWeHCTBO. B cuny 3Toro oHM 3aBUCUMbI OT B3POCSbIX, UCMbITbIBAOT HAMpPAXeHHOCTb,
TPEBOXHOCTb; HE MPOUCXOAUT CBOEBPEMEHHAas rnepeopuveHTauus co 3HaYMMbIX B3POCSbIX Ha
pedepeHTHY0 rpynny CBepCTHMKOB. CUCTEeMa CaMOOLLEHOK XapaKTepu3yeTCs 3HaYUTESNbHbIM
paccornacoBaHMEM C YPOBHEM MNPUTHA3aHUIA N0 60MbLUMHCTBY LWKan. NpobneMbl NO3UTUBHOM
OLEHKW CBOEro Tena 4YaCTUYHO KOMMEHCUPYIOTCS BbICOKOM OLEHKOW CBOEro yMa W
cnocobHocTenn. KOHowKM M AeBywKkM C uUepebpanbHbIMM MapaanyaMy, 3SMOUMOHANIbHO He
NnpMHMMas cebs, oueHb XOTAT ObiTb MPUHATLIMU U MPU3HAHHBIMW APYFMMU NKOAbMWU. YacTo OHU
rotoBbl 6blTb TakKMMW, KaKMMU UX XOTAT BUAETb OKpyXawliue, [axe ecinm 3T0 He
COOTBETCTBYET WX JINYHOCTW, a 3TO, B CBOK o4epeab, 6yaer npuBoAUTbL NMbo K
BHYTPUINYHOCTHOMY KOHMINKTY, MO0 K MEXJIMYHOCTHbIM KOHMNKTAM C OKpyXalowmmm, Y
NOAPOCTKOB C HApYLUEHHbIM C/IYXOM OCHOBHasi npobsemMa — TpyAHOCTU U CneundUu4HOCTb
obuweHns. HegoctatouyHass 3HAYMMOCTb CBEPCTHUKOB, NMPOTMBOPEYMBOE OTHOLLIEHUNE K APY3bSM
He CTUMYNMPYET pPOCT YPOBHS MPUTHA3aHMA U CAMOOLUEHKU, a poAMTENN, HECMOTpS Ha
MO3UTUBHbIE B3aMMOOTHOLWIEHUA C NOAPOCTKaAMW, YyXe He WMMEKT BeCcOMOro BJIMAHUA Ha
CaMOOLEHKY toHowen n aesywek. Kak yxe ykasblBasoCb, AN NOAPOCTKOB C HapYLIEHHbIM
C/TYXOM XapaKTepHa MNacCMBHOCTb. TpeBora, CBsf3aHHAd C BbIHYXAEHHbIM OTKasoM OT
peanusaunMm  MeyTaHMM U Hadexa WU3-3a HapyLWeHHOro Ccnyxa, KOMMEeHCHMpyeTcsa
pa3o4yapoBaHHOCTbIO, YXOAOM B WIIKO3MX, OTBedYalolne COOBCTBEHHLIM HACTPOEHUSAM U
XelaHusM.

OyeBMAHO, YTO NpuBeAeHHble Bbile NpobnemMbl 1 0CO6EHHOCTMN pa3BUTUS NOAPOCTKOB C
pPasNMYHbIMM BapuaHTaMM [AM30HTOreHesa 3aTpyaHsloT oblleHne n B3aMMOAEenCTBME CO
CBepCTHUKaMn (0CO6eHHO — 340pOBbIMM), UCKaXaktT (OPMbl CaMOYTBEPXKAEHUS B COLMYMe,
NpenaTCTBYOT YCTAHOBNEHUKD ONM3KUX WMHTUMHO-JIMYHOCTHbIX OTHOLWEHMA M B LEIOM —
paccMaTpmBaloTCcad Kak daKTop pucKka pasBUTUS MNOrpaHMYHOM  HEPBHO-MCUXMYECKOMN
natonoruu [18; 21].

Kakum xe o6pa3om obpa3oBaTresibHasi cpeAa MOXET Crioco6CTBOBATh pPa3peLleHMNIO
npobsiemM, MMEKLUNXCS Y AETEN C HapyLIEHHbIM MCUXUYECKNM pa3BuTuemM? Kak uMeroLmnics B
obpa3oBaresibHOM cpeae rCnUXos10ro-neaarorn4ecKkmii noteHyman obecrieunBaet
rcuxonorn4eckyro 6e30rnacHoOCTb n MNpeaocTaB/ISET BO3MOXHOCTM A/ Y/AOB/IETBOPEHMS
noTpebHocTer pAeteni? 3a cyer Kakux GakTopoB M yciioBuii o0bpa3oBaTresibHas cpeda
CTaHOBUTCS JIEYEOHOM AJ15 TEX, KTO B 3TOM HY)XAAETCS?

Kak yxxe 6blno oTMeyeHO Bbille, dakTopaMu fiedebHo cpeabl B 06pa3oBaTeslbHOM
yuypexaeHun  SaBNSIOTCA  OTHOLUEHMS, COBbITMSS W  CcuTyauum, a opraHmsauus wu
KOHCTpyUpoBaHue fiedebHol cpeabl — eCTb pa3BepTbiBaHUE 3TUX OTHOLLUEHUI, NPOAYKTUBHOE
NPOXWBAHNE XU3HEHHbIX CUTYaUU N Npomcxoasamx ¢ pebeHKkoM cobbITui.

OTHoLWeHns1 Co CBepCTHMKaMn (rnasHbiM obpa3oM — CO 340pOBbIMU, MPUHUMAsA BO
BHMMaHMWe MWHTErpaunoHHble Mnpoueccbl B cucteMe obpas3oBaHWsA) HecyT B cebe MOLHbIN
noTeHUMan K pasBuUTMIO 1 CaMOCOBEPLLEHCTBOBaHMIO pebeHka, noapocTka. PasymeeTcs, B TOM
c/lyyae, eCcnv HOCAT KOHCTPYKTMBHbIA Xapaktep. KOHCTPYKTMBHbIE OTHOWEHUS BO3HMKAKOT Ha
OCHOBE B3aWMMHOM CUMMAaTUKW; OOWHOCTU Uenei, UEHHOCTEN, WHTEpecoB; COBMECTHOM
AeATeNnbHOCTU, B pe3ysbTaTaX KOTOPOW 3auHTepecoBaHbl Y4YacTHUMKW. Bonpoc o ToM,
HacKoNbKO pebeHOK C HapyWweHHbIM MCUXUYECKUM pasBUTMEM C ero cneundunyeckumm
0CO6EHHOCTSIMU BHELUHOCTWU, O0bLLEeHUs, NoBeAeHUS U AeATeNbHOCTU JIMYHOCTHO MOXeT 6biTb
npuBneKaTesieH U MHTepeceH — Janeko He npasgHbii. CTOPOHHMKW uAen WHTerpauum B
obpazoBaHuM Honblelr 4YacTblo YNOBalOT Ha pasBUTME U NPOSIBIEHME TONEPaHTHOCTM Cpeawm
3[0pOBbIX AETEN MO OTHOLEHWUID K AETAM C KakKUMU-Tnb6o ocobeHHOoCTsMKU pa3suTtusa. OaHako
TONEPaHTHOCTb MOXET npeaynpexaatb b0 KOPpPeKTUPOBaTb HeraTuBHble MPOSBAIEHUS MO
OTHOLWEHUO K pebeHKy «C 0cobeHHOCTSAMU», HO caMma no cebe He POpMUPYET HU CUMMaTUu,
HW MWHTEepeca, HWM MOTMBAUMM Ha aKTMBHOe B3auMogencreme. LIeHHOCTb OTHOLWEHWM COo
3[40pOBbIMW CBEPCTHMKAMKN A/t pebeHKa C HapyLWeHHbIM MCUXUYECKUM Pa3BUTUEM, KOHEYHO, U
B TOM, 4YTO, HaxoAsiCb B 3TOM cpeAe, OH WMeeT peasibHble MoAenn ANs JINYHOCTHOM
naeHTudukaumm (B TOM Ymcie — nosIoponeBon, NOAOBO3PaCcTHON) U MOXET B NOBCEAHEBHOM
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B3aMMoaencTemm (CuTyaumm) ocBavMBaTb HOBble CTpaTermu MNOBEAEHUS, AEATENbHOCTU M
obwweHust. Mpn 3TOM HEO6XOAMMO YUUTbIBATb, YTO OLEHKA MOCTYMKOB, YCMNELWHOCTM OCBOEHMS
TEX WAM  WUHbIX CNocoboB [AENCTBUA  OCYLIECTBNASIETCA CBEPCTHMKAMW MpaBAMBO MU
HernocpeACTBEHHO, He Bceraa coobpasysicb C MNpUTA3aHUAMM pebeHka C HapyLIEeHHbIM
pasBUTUEM, OXWOAHUAMW nMeparora WAW  poauTens. MaccoBbiit XapakTep MposiBNeHus
NECTPYKTUBHbIX B3aWMOOTHOLWUEHWIA LIKO/MIbHUKOB B  KOJIEKTUBE —  3MOUMOHANIbHOE
OTBEpPXXEHME, UMHWU3M, TpaB/s, W3AEBaTeNbCTBO, aKTbl HacuaMsa — CBUAETENbCTBYET O
Heo6Xx0AMMOCTM «O03[0pOB/ieHMs» 06pa3oBaTeNbHOW Cpeabl Aaxe ANsS 340pOBbIX AeTel U
NnoApPOCTKOB.

OTHOLEHMS B CUCTEME «Mneaaror — pebeHoK C HapyLeHHbIM NCUXUYECKUM pasBUTUEM>
npeanonaratT npeabsiBieHMe onpeaesieHHbIX TpeboBaHUM K No3HaBaTENbHOW AEATENbHOCTMU
n dopmMmpoBaHuto obueyyebHbIX YMEHUN LWKONbHUKA, OLEHKY AOCTUIHYTbIX pe3ynbTaToB, a
TakXe TPaHCNSaUMI0 CcouManbHbIX LEHHOCTEN Ans ycBoeHus wux pebeHkom. C nosvuunm
npeabsB/eHMs NefaroroM TexX WamM uHbiX TpeboBaHuM K pebeHKy C HapyLleHHbIM pasBUTUEM
BaXHO, 4TO6bl 3T TpeboBaHusa He 6blnM CHOPMYNMPOBaAHbI CheunanbHO ANs Hero, a
NOJSIHOCTbIO COOTBETCTBOBANMN 6bl 06LWenpuHATON cncTemMe TpeboBaHUM KO BCEM yYeHMKaM (4TO
He MewaeT wuHAUBMAyanum3mpoBaTb MX 06bEM, ypOBEeHb MO OTHOWEHUK K pebeHKky C
HapyLEeHHbIM MNCUXUYECKUM pasBuUTMEM). TONbKO NpM TakoOM MOAXOAE MOXHO FOBOPUTb O
nencreutensHon (a He JaAeKknapupyeMmon) OpueHTauum Ha npeaocTtaB/ieHUMe  paBHbIX
BO3MOXHOCTEN An4 Bcex Aetei. Co3paHme xe B obpasoBaTtenbHon cpeae ocobbix ycnosumn (B
yeM Obl OHM He nposABAS/INCE M 4YeM O6bl He aprymMeHTUMpoBanucb) Bcerga b6yaet
npoBouMpoBaTb aMbuBasieHTHOE OTHOLWIEHMe AeTel M B3POC/biX KakK K caMOMy pebeHKy C
«0COBEHHOCTAMU», TaK M K TF'YMaHUCTUYECKUM LEHHOCTSIM — pPaBEHCTBY, CNpaBeasiMBOCTH,
noMowm U1 nopaepxke. AMOMBANEHTHOCTb OTHOLIEHMST NPOSIBASIETCS B peanbHOM
nefarorM4eckom npakTuke, HanpuMmep, HeaaeKBaTHOM OLEHKOW pe3yfbTaToB AEATEeNbHOCTU
pebeHKa C HapyLleHHbIM MCUXNYECKUM pa3BUTUEM — €My MOoCTaBAT «5» TaMm, rae obbl4HOMY
pebeHKy He MOCTaBAT, Npu 3TOM apryMeHTauusi Takon OUEHKM 4YacTo 3aMeHsIeTCsi MOXBasion
«Monogeu!», HeCMOTpA Ha NPUCYTCTBME APYrMX AeTel B 3TOM Nefarormyeckon cutyauuu. U
BCE AETM NOHWMMAIOT, YTO YUYMUTeNb NOCTaBMA «5» He 3a TO, YTO pe3ynbTaT TakK Xopow, a 3a To,
yTo 3TO pe3ynbTaT <«ocoboro» pebeHka. [MOCKOAbKY nMedaror BKJAKYEH B AuMadHble
B3aMMOOTHOLWIEHNA C pebeHKOM C HapyweHHbIM pa3BUTUEM W, NapansiefnlbHo, B CUCTEMY
OTHOWEHMN «negaror — pebeHOK C HapyweHHbIM pasBuTMeM — apyrue agetu (Knacc)»,
BaXHO, 4TOObl 3TW OTHOWEHMS HOCWIN He TONbKO JIMYHOCTHO-OPUEHTUPOBAHHBLIA, HO W
negarormyeckum-uenecoobpasHblii xapaktep. lNeaarornyeckas LenecoobpasHOCTb AUKTYET He
CHMXXaTb ypoBeHb TpeboBaHui K pebeHKy ¢ ocobeHHOCTaMKU pa3Butus (U yx, Tem bonee, He
co3paBaTbhb MX cneunanbHO ANa Hero), a BMecTe ¢ pebeHKOM, «B Ananore» UcKaTb BO3MOXHbIE
NyTM COOTBETCTBUA 06WMM TpeboBaHMSAM, noMorass pebeHKy pa3BuUTb HeEob6XoaAMMble yMeHus,
cchopMmnpoBaTb HyXHble CBOMCTBA W KayecTBa A5 AOCTMXKEHUS pelynbTarta. [egaror Mmoxer
npuBneKaTb K y4aCTUIO B 3TOM MOMCKE BCE BO3MOXHble pecypcbl obpa3oBaTenbHOMN cpeabl —
yenoseveckue (Apyrux neaaroroB, Apyrux AeTen, poantenen) u cpegosble (MHPOPMALNOHHO-
TEXHMYECKOe OCHalweHne, AuaakTuyeckme nocobus, opraHmMsaunio n CTPYKTypupoBaHue
NPOCTPAHCTBEHHO-NPEAMETHOIO OKPYXEHUS, UBMEHEHME TEMMO-PUTMUYECKUX XapaKTEPUCTUK
obpasoBaTenbHOro npouecca M Ap.), CTAaHOBSACbL MeaMaTopoM (MOCPEeAHMKOM) B pacKpbITUK
BO3MOXHOCTEN cpeabl Ans pebeHka n HanpaBneHUM KOHCTPYKTUBHON aKTUBHOCTU pebeHka Ha
cpeay. B aTom cnydae nepmaror m pebeHOK C HapylWweHHbIM MNCUXUMYECKUM pa3BUTUEM
CTaHOBATCS paBHO 3auHTepecOBaHbl ApPYr B Apyre, UX COBMECTHble yCUIUA AatoT pe3ynbTar,
6narogapss KOTOPOMY KaXAbli CTaHOBUTCS 6onee KOMMETEHTHbIM U YyBepeHHbIM B cebe,
YKpennss 4yBCTBO cob6CTBEHHOro poctouvHcTtBa. O6ydeHne u BocnuTaHme pebeHka C
HapYyLUEHHbIM MCUXUYECKMM Pa3BUTUEM B KOSIEKTUBE 340POBbIX CBEPCTHUKOB CTAaHOBUTCS ANS
rnepgarora He MNpuHyXaeHnem n o6y30M, a CNOXHOM, HO MHTEpEecHeKleM neaarormyeckon
3aja4yen, ycnewHoe peleHne KOTOpon HapalwmsBaeT npodeccruoHanmsM u BoCTpeboBaHHOCTb
cneumnanucta, GOpPMUPYET YyBaXeHWe Konner wu poauTenein, pacwmpsieT CcobCTBEHHbIe
NTMYHOCTHbIE pecypcChbl.
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NCYXonorna s POCCHM
OTHoweHnsi pebeHKa C HapYWEHHbIM TMCUXMYECKUM PasBUTUEM C KOJIUIEKTUBHbIM
Cyb6bekToM — obpasoBaTenbHbIM yupexaeHnem (wkonoin) pa3BopaymBatoTcs

HenoCpeaCTBEHHO 4Yepe3 COMPUKOCHOBEHME C MPOCTPAHCTBEHHO-NPeAMETHbIM KOMMOHEHTOM
obpasoBaTesibHOM cpeabl U ONOCPeAOBaHHO — 4epe3 BOCNpUSATUE HOPM, MpaBwu, LLEHHOCTEMN,
Tpaamumin, BO3MOXHOCTEN U OFpaHUYEeHUN, CYLLECTBYIOLWMX B KOHKPETHOM obpa3oBaTeslbHOM
YyUYpexaeHnum u TpaHCINPYyeMbIX MHOMMMW y4acTHUMKaMum obpa3oBaTenbHOro npouecca npsmMo
NN KOCBEHHO, Yepe3 CUCTEMY CUMBOJIMYECKNX COOBLLEHWN.

B.A. ACBMH C NO3MLMKN SKOMNCMXONOrMYECKOro Noaxoaa BblaenseT psag ncuxonornyeckmnx
3aKOHOMEpPHOCTEN BOCNpuaTUS obpasoBaTenbHoOM cpeabl [27].

1. O6pasoBaTenbHasa cpeaa He UMMeeT onpeaeneHHbix, TBepao (UKCUPOBAHHbIX
rpanuy. O6pasoBaTenbHas cpefa BbICTynaeT Kak eauHoe (dyHKUWMOHanbHOe Luenoe, B TOM
CMbIC/IE, YTO NO OTHOWEHUIO K KOHKpPETHOMY pebeHKy oOHa BbIMOJHAET €eAUHYH
obpazoBaTenbHyl0 GYHKUMIO — QYHKUMIO €ero JIMYHOCTHOro passutms. Cy6beKkTUBHO
BblAENsiEMble HAlIMM CO3HaHMEM OTAeNbHble CerMeHTbl ob6pa3oBaTesibHOM Cpeabl OpraHNUYecKmn
N CUCTEMHO CBSi3aHbl APYr C APYroM, NPOHMKAIOT ApYr B Apyra, obpa3ysa eouHylo LenoCTHYHO
obpasoBaTeNnibHYlO  cpeay  KOHKpeTHoro  pebeHka. paHuubl BHYTpPMU LLeTIOCTHOM
obpa3soBaTenbHOM cpeabl CyObEeKTUMBHO CO34AKOTCA, KOHCTPYMPYKOTCA CaMUM 4Yesl0OBEKOM B
COOTBETCTBMN C €ero XM3HEHHbIMU LEHHOCTSIMW, YCTaHOBKaMM, 3ajadaMu M XapaKTepoMm ero
aeatenbHocTM. [0 OTHOWEHMKD K negaroraMm W poaUTENSM MOXHO KOHCTaTMpoBaTb
CBOe0obpa3HbIi  MCUXONOrmMyecknin  peHoMeH  CybbeKTMBHOM  «30Hbl  MEepCOHasIbHOWN
obpa3oBaTesibHOM OTBETCTBEHHOCTM», KOTOPbIA Ha MpaKTUKE BbIpaXKaeTCcs B Cnopax: <«4yero
AO/DKHA M Yero He A0JIKHa AenaTth WKOoMa», a Takxke «0 4yeM mMornu 6bl no3aboTutbCcsa n camu
poautenmn». TakmMm 06pa3oM, rpaHuubl obpasoBaTenbHOM cpeabl Cy6beKTMBHO 3a4alTcs
cammumm cybbektamm obpaszoBaTenbHOro npouecca (negaroramum, poauTensMU, y4yalumMmucs);
MOXHO CKasaTb, YTO KaXAbli B OMNpeAeneHHOM CMbiCe YyCTaHaBNMBAET rpaHuubl CBOEN
obpa3oBaTenbHOW cpeabl.

2. ObpasoBaTenbHass cpeAa OAHOBPEMEHHO BO3AENCTBYET Ha BCE OpraHbl YyBCTB,
NO3TOMY BaXHO, 4TObbl o6pa3oBaTenbHas cpeda Oka3sbiBasa cbanaHCMpoBaHHOE MO3UTUBHOE
BO34ENCTBME Ha 3pUTENbHOE, C/IyXOBOE, 0CsA3aTeNIbHOE N ApyrMe BuAbl BOCApusaTUa aeten. Mo
OTHOLLUEHMIO K AETSAM C HapyLeHUsIMU pa3BuUTUSA LenecoobpasHo anddepeHumMpoBaTb CTENEHb
HaCbILWEHHOCTN M CNOXHOCTU cpeabl. N36bITOYHAsh HACbIWEHHOCTb M Ype3MepHas C/I0XHOCTb
MOXET NPMBOANTL K MH(POPMaALMOHHON N 3MOLMOHaNbHOWM neperpyske pebeHka.

3. Bocnpusatne cpeabl 06ycnoBneHO XxapakTepoM AesTenbHOCTU 4yenoBeka. Kaxkabin
yenoBeK BOCMpPUHMMAET W oueHuBaeT npeaMeTbl M 06bekTbl O0bpas3oBaTenbHOM cpeabl B
COOTBETCTBMWU C TeM, KakMM 06pa3oM KOHKPETHbIN npeaMeT MOXeT 6biTb MCMOAb30BaH B €ro
KOHKpPETHOM NpeaMEeTHO-NPaKTUYEeCKON AeATeNbHOCTM, O6lWeHMn W B3auMOAENCTBUM C
OKpYXawLWwmMMn. 3a4eCb NpUHUMNMANIbHBIM MOMEHTOM SIBASIETCS HEO6XOAUMOCTb BbISBNATb, YTO
ABNAETCA 3Ha4YMMbIM AN AeTel C HapyLEHHbIM MCUXMYECKUM pa3BuTMeM (MHTepecoBaTbCs
BOCNPUATUEM N MHEHMEM CaMUX AeTel) U COOTHOCUTb 3TO C MMEKLWMMCS npeacTaB/ieHneM
BOCMUTbIBAKOLWNX B3POC/bIX O TOM, YTO Ba>XXHO AETAM.

4. Kaxpablh 2anemMeHT  obpasoBaTtenbHOM  cpeabl, Hapsagy C  duU3nyeckumm
Xapaktepuctukamm, obnagaet Takxe M coumasnbHblM 3HadeHueM. B coumanbHOM 3HaYeHuU
Ka)xaoro asnemeHta obpa3oBaTenbHOM cpeabl 3apuUKCMpoBaH onpeaeneHHbll 0bLeCTBEHHbIN
onbIT. DTWU couManbHble 3HAYEHUS yCBaMBalOTCS YENOBEKOM B Mnpouecce couvanusaumm m B
AanbHeMWeM BO MHOIOM onpeaenstoT BOCNpuaTMe MM obpasoBaTenbHOW cpeabl. TakuMm
obpa3oM, B acnekte BoCcnpuaTMSa obpasoBaTenbHas cpefa — 3TO He TONbKO COBOKYMHOCTb
PU3MYECKNX, XUMUYECKMX W APYruxX pasgpaxuTenen, BO3AEUCTBYIOLWMX Ha aHanm3aTopbl
yenoBeka, HO UM CuUCTeMa COOTBETCTBYKLWMX COUMaNbHbIX 3HayeHwui. Ta wam  uHas
obpa3zoBaTenbHas cpefa C NOMOLLbIO CUCTEMbI 3aKOAMPOBAHHbIX B HEN CMMBOJIOB TPaHCAMPYeT
YenoBeKy COOTBETCTBYHKLUME YyKasaHWs K onpeaeneHHoMy cnocoby noseaeHus. MIMeHHO
CUMBOJSINYECKMNE 3HayeHus obpasoBaTenbHOM cpeabl NepefarT 4YenoBeKy MOTMBALMOHHYHO
nHdopmMaumlo, Pperyivpyrowyo ero AencrBus, 4YTO B KOHEYHOM uTore u SBNSETCH
WHTEerpanbHbIM CBOMCTBOM BOCMNpUATUA obpa3oBaTenbHOM cpeabl Kak uenoro. B aToM cMmbicne
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o6paaoBaTeanaﬂ cpeaa MOXEeT CTaTb KaK WHTerpajibHbIM CTUMYNATOPOM JIMNYHOCTHOM
aKTUBHOCTU, TaK W OKa3blBaTb AeNpecCuBHOE BO3AENCTBUE.

5. B BocnpusitTum  obpas3oBaTesbHOW  CcpeAbl  OMNpefesieHHYK  pofib  Urpaet
npeacTaBneHne <«UeHTp — nepudepus». «LleHTp» cpeabl M BCe, UYTO HaxXOAUTCS B HEM,
NCUXONOrnMyeckn mmeet 60MbLUYH LIEHHOCTb, YeM «nepudepus». NokasaHo, YTO y4yuTens Ha
3aHATUAX, KakK npaBwno, yaenaiT 6onblwe BHMMaHUA yyeHukaM, pabouyme MecTa KOTOpbIX
PacrosioXeHbl B LlEeHTPasibHOM 4acTn yyebHoro nomeweHus. MNMpn 3ToM «3NULEHTPOM>» CYXUT
paboyee MecTo caMoro yuutensi. B oTaenbHbIX cCnayvyasx yuuTenss yaensnu BHUMaHUWeE
NUCKNIOYNTENBHO YYEHMKaM, CUASILLMM <«B LIEHTpe», COBEPLIEHHO WrHopupysi npobnembl
«nepudepuyeckmx» YYEHWKOB Jaxke Toraa, Koraa Te NbiTaluCb O HUX CUIHANM3MpPOBaTb.
XapakTepHO, 4TO nepudepunyeckum TeppuTopusiM obpas3oBaTenbHON cpeabl BO  BCEX
OTHOLWLEHMSIX YAENAeTCa KyAa MeHblue BHMMaHWus, YeM «LeHTpy». K TaknuMm nepudepnyeckum
TeppuUTOpUsIM MOTyT 6biTb OTHECEHbl KOPUAOPHbIE TYMWUKU, MOAJSIECTHUYHbIE MPOCTPAHCTBA U
T.M., KOTOpble, Kak MpaBWI0, OCTAlOTCS BHE MOJIS 3pEHUs MPOBEPSIOWNX U FOCTeN, HO AN
CaMUX y4yalUMXCsl OHW COCTaB/ISIOT PaBHOMPABHYO, HE MeHee neaarormyecky 3Ha4YMMyto YyacTb
obpa3zoBaTenbHOM cpeapl.

6. Bocnpusitue ob6pa3oBaTesibHOM Cpeabl XapaKTepuayeTcs LenocTHocTbio. Cpeaa
BOCMPUHMMAETCS He KaK «KoJileKuns» o06bekToB, NoBepxHocCTel, ¢opM, LBETOB, 3amnaxo., a
Kak eauHoe uenoe, Ha (OHe KOTOPOro YeTKO pasnnyaloTcs OTAeNbHble AeTanu. WUHbiMK
C/oBaMu, BOCMpUSATUE cpedbl BCeraa LEbHO, HO BMECTe C TEM M u3bupaTenbHo. Mpu 3ToM
CaM YenoBeK SBMAETCA OPraHWUYHOM U HEeOoTAENMMOW 4acTblo TOW cCpedbl, KOTOPYH OH
BocnpuHMMaeT [4]. LlenoctHoe BocnpusTMe cpeabl — 3TO C/IOXHbIM MO3HaBaTesNbHbI
NpoLecc, CBSI3aHHbIM He TOMIbKO C MOSyYeHWeM MepBUYHOM MHMOPMaUMKM O cpeae, HO U C
MbIC/IUTE/IbHBIMW  OMepaunsiMu, MNPUHATUEM pelweHnin u  T.4. O6pa3oBaTenbHasl cpeaa
«B LIEJIOM» OpraHuU3yeT U AETEPMUHUPYET BOCMPUSATUE OTAENbHbIX 3/IEMEHTOB 3TOW cpeabl —
BOCMPUATNE LIESIOCTHOM CpeAbl OKasbiBaeTcs 6onee BaXKHbIM, YeM BOCMPUATUE OTAENbHbIX ee
3/1eEMeHTOB. VIMEHHO UEeNoCcTHoe BocCnpusATME o6pa3oBaTeNbHOM cpeabl (Y4acTo Jaxke He
MOJSIHOCTbIO OCO3HaBaeMoe Cy6bEKTOM) NEXWUT B OCHOBE XXeflaHWsl HaxoAWUTbCA B 3TOW cpeae
MNK, Hao60pOT, OLLYLLUEHUS YYXAOCTU Cpeabl U «4yBCTBOBaHMSA cebsi He B CBOEI Tapenke».

MpoCTpaHCTBEHHO-NMPEAMETHbLIA KOMMOHEHT BK/OYaeT B Cebs nNpOCTpaHCTBEHHbIE
yCnoBuUss M MNpeaMeTHble CpeacTBa, COBOKYMHOCTb KOTOpbIX obecneymBaeT BO3MOXHOCTb
TpebyeMbiX NPOCTPAHCTBEHHbLIX AENCTBUIA U NoBeaeHUs cybbekToB obpa3oBaTenbHOW cpeabl.
MpenoctaBneHne obpasoBaTenbHOM Cpeaoil TOW WMAM WUHOW BO3MOXHOCTWU, MO3BOMAOLEN
yOOBNETBOPUTb  OMpeaeneHHy  MnoTpebHOCTb, «MNpoBOUMpPYeT» CybbekTa MNposiBUTb
COOTBETCTBYIOLLYI aKTUBHOCTb, NPUCOEAMHUTb K (paKTy Halnums 3TOWN BO3MOXHOCTWU B cpeae
daKT cBoero nosefeHms.

A. KoBaneB c coaBTopamm [UuT. no: 27] npuBoasT cneaywwme npuHUMUnNbI
opraHmMsaumm MpoCTPaHCTBEHHO-NPeaMETHON CTPYKTYpbl obpa3zoBaTenibHOM cpenbl, KOoTopble
MOryT 6bITb onpeaeneHbl Kak onTUMasbHble:

1. MpuHUMN  pa3HooOBpasHOCTM  (FrE€TEPOreHHOCTU) U CJIOXKHOCTM,  KOTOPbIW
npefycMaTpyMBaeT CO3[4aHME BO3MOXHOCTEM MPOCTPAHCTBEHHOIO WM MNpeaMeTHoro Bbl6opa
BCEMW ydyacTHMKaMu o6pa3oBaTesibHOro npouecca.

OpraHusauusi reTeporeHHOM W CJI0XHOM NPOCTPAHCTBEHHO-NPEAMETHOM CTPYKTYpbI
obpasoBaTenbHOlM cpeabl  CO34aeT BO3MOXHOCTb AN OCYLUECTB/IEHMSI  MOCTOSIHHOMO
NPOCTPaHCTBEHHOIo M NpeaMeTHOro Bbibopa BceMn cybbekTamm obpasoBaTenbHOro npouecca.
B Takol cpeae cybbekTbl MOryT He TOJIbKO OTbICKMBATb, HO W KOHCTPYMpOBaTb MNpeAMEThI
CBOEN MOTOPHOW, CEHCOPHOW, MaHUMyASTUBHO-MO3HABATENbHOW, UFPOBOM N XYA0XXECTBEHHOWM
aKTUBHOCTU. Pa3Hoobpa3Hasi U CTPYKTYPHO CrioxHast obpasoBaTesibHasa cpeaa npeaocraBnser
cybbekTaM KOMMeKkC pa3HoobpasHbiXx BO3MOXHOCTEN, NpPOBOUMPYS MX Ha MposiBNeHue
CaMOCTOSTENbHOCTN N CBOBOAHOM aKTUBHOCTMW.

B.A. AcBuH oTMeuaeT [27], YTO B yCnoBusiX o6pa3oBaTebHbIX YUpexaeHUn Hepeako
MOXHO HabnwaaTtb CUTyauuilo, Korga KOMIMJIEKC MNpeaMeToB, MNOTEHUMANIbHO CMOCOGHbIX
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obecneumsaTb pa3BuBalLme BO3MOXHOCTH, OKa3blBaeTcCs MPOCTPAHCTBEHHO
NOKaNM30BaHHbIM M MNpaKTUYEeCKNn un3bsATbIM K3 obpasoBaTenbHOM cpeabl. Hanpumep,
MOCTOSIHHO 3anepTbi («AN9 COXPAHHOCTM») KOMMbIOTEPHbIN KfacC UK Aa)e 06bIKHOBEHHbIM
cnopT3an, Takxe 3anepTbin «ans 6e3onacHoctn». CaMo no cebe Hannume B Yy4yebHOM
3aBeleHNN WM B CEMbE TEX WIN WHbIX pa3BMBAKOLWMX MNPOCTPAHCTBEHHO-NPEAMETHbIX
3/1IEMEHTOB HEe SBNAseTCA AOCTOsiHMEM obpasoBaTenbHOM cpeabl 40 TeX Nop, Moka 3TOT pecypc
He byaeT PyHKUMOHANbHO 3a4€ACTBOBaH.

OpraHusauusa reTeporeHHOro W CJ/I0XHOMO KOMMOHEeHTa o6pa3oBaTesibHOM cpeabl
npeanofiaraeT co3gaHMe MHOXeCcTBa COOTBETCTBYHLMX <«MUKPOCPeA» — 3TO M A0CKa, Ha
KOTOPON MOXHO CKOJIbKO YrOAHO PUCOBaTb POXMULbI; 3TO U «3eNEeHbli Yronok», B OAHOM U3
Ba3OHOB KOTOPOro MOXHO 3apbiTb CBOW «CEKpEeT» Nnoj CTEK/bIWKOM; 3TO M akBapwuyMm, 3a
obuTaTens MM KOTOPOro OYeHb MHTEPECHO MOoHabMAaTh, 3TO U MHOFOE-MHOroe ApPYyroe, 4To
MOXHO...

2. MpuHUMN CBA3HOCTU Pas/iMuHbIX (PYHKLUNOHANbHbLIX 30H, KOTOPbIA O3Havaer
Hanuume BO3MOXHOCTEW MHOTrOMYHKLMOHANbHOIO NCMNoNb30BaHNS 3/1€MEHTOB
MPOCTPAHCTBEHHOW Cpe/bl, CO34aHMNE LIeNIOCTHOrO NPOCTPaHCTBa.

OpraHm3auusi CBSI3HOCTM  pasfNMuHbIX  (PYHKUMOHANbHbLIX 30H MNPOCTPAHCTBEHHO-
npeoMeTHONn o06pas3oBaTesibHOM cpeabl CO34aeT BO3MOXHOCTb CybbekTaM obpas3oBaTenbHOro
npouecca BOCMPUHMMATb pasnMyHble BMAbl CBOel o06pas3oBaTeNbHON AeATEeNbHOCTM Kak
B3anMMOObYC/IOB/IEHHbIE M AOMNOJIHAKOWME APYr ApYyra.

Kak ykasblBasnioCb  Bbllle,  MCUXOJIONMYECKON  3aKOHOMEPHOCTbIO  BOCMPUATUS
obpa3oBaTenbHON Cpeabl SIBASETCS CTpeMSIEHUE 4YesloBeKa K Cy6beKTUBHOMY YCTaHOBJIEHUIO
rpaHuL, [axke BHYTPU <«UefibHOW» cpefbl. Takume Cy6bekTUBHble rpaHWUbl ferye BCEro
«MpUBA3bIBAOTCA» CYyObEKTOM K onpeaeneHHbIM O6bEKTUBHbIM OpPUEHTMPAM, B KadecTBe
KOTOPbIX M BbICTYNalT MPOCTPAHCTBA MEXAY MJIOXO CBSA3aHHbIMU (PYHKUMOHANIbHBIMM 30HaMu
obpasoBaTenbHOW cpeabl. B wuTore paHHas  GYHKUMOHANbHO eAMHas  nokKasbHas
obpasoBaTenibHas cpefa OKasblBAETCA MCUXONOMMYECKN pacUeHEHHOM, YTO, B CBOKO OYepeab,
co3faeT npeanocbiikM ANns Cy6beKTMBHOrO BblAENEHUS B HeW U MNPOTUBOMOCTAB/IEHMS
KCBOMX», <«HAWMUX» U <YYXUX», <«HE HaWMUX» MNPOCTPAHCTBEHHO-NMPEAMETHbIX YacTehn W
3/IEMEHTOB. Takoe pasaeneHune NPOCTPAHCTBEHHO-NPEAMETHOIr0 KOMMOHEHTa
obpasoBaTenbHOM cpeabl NOCTENEHHO MEPEXOAUT B pasfeneHne M CouManbHOro KOMMOHEHTa
Mo TeppUTOPUANBHON MPUHALNEXHOCTH.

3. MpuHUMN TMBKOCTU WM ynpaBAsSiEMOCTU cpeabl, KOTOPbI npeanofiaraeT Hanuvuue
BO3MOXHOCTEN AN PYHKUMOHANbHbIX U3MEHEHWUI pas3IMYHbIX NpeaMeToB B 3aBMCMMOCTM OT
yCrioBuUn obpasoBaTenbHOro npoLecca.

OpraHusauus rmékocTtun " ynpaBnseMocTun NPOCTPAHCTBEHHO-NPEAMETHOMN
obpa3oBaTtenbHon cpeabl  obecrneumBaer cybbekTaM  obpasoBaTenbHOro  npouecca
BO3MOXHOCTb MPOSIB/IEHMST UX TBOpPYECKOW, npeobpa3sytowenn akTMBHOCTM. Takas cpeaa
CO34aeT BO3MOXHOCTM ANS M3MEHEHUS OKpyXKalowero npeaMeTHoro Mumpa. [MbkocTb u
yNpaBnsieMOCTb  MNPOCTPaHCTBEHHO-NPEAMETHOIO KOMMOHEHTa obpa3oBaTenbLHOW cpeabl
CO34a€T YHUKanbHble AMAAKTUYECKME BO3MOXHOCTW ANs MefaroroB, KOTOpble  MOryT
nobyxaaTb AOeTell K aKTUBHOCTM, K MNPUHATUIO CaMOCTOATENbHbIX PELIeHMN He TONbKO
BepbanbHbIMKM CpeacTBaMW, HO UM NyTEM COOTBETCTBYKOLWEro OMepaTUBHOMO W3MEHEHUS
NPOCTPAHCTBEHHO-NPEAMETHOIO OKPYXXEHUS.

4. TIpUHUMN OpraHu3auumn cpeabl Kak HOCUTENS CUMBOSIMYECKOr0 COOBLLEHUS, KOTOPbIV
CBA3aH C TMpeaoCTaB/fieHWMEM AOMOMHUTENbHOW aKTyanbHOW MHGOPMaUMM  yYacTHUKAM
o6pa3oBaTeNbHOro NpoLecca, NOoBbILWAET UX BO3MOXHOCTM YNpaB/ieHUS 3TON Cpeson.

OpraHmsaums NpoCTpaHCTBEHHO-NPEeAMETHOM 0b6pa3oBaTe/bHOM CcpeAdbl KakK HOCUTens
CUMBOJIMYECKMX coobuieHnn obecneumBaeT cCcybbekTaM ob6pa3oBaTenbHOro npolecca
AOMNONTHUTENbHbIE BO3MOXXHOCTMU MO3HaBaTE/IbHOMO, 3CTETMYECKOro, 3TUYECKOro pas3BUTUSA, a
TaK)Xe MOXET MUrpaTb Ba)XHYK poSfib B PasBUTUM TAKOro CBOMCTBA COLMANbHOrO KOMMOHEHTA
Cpefibl, KaK CN/I0YEHHOCTb U CO3HATENbHOCTD.
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MNMpeacraBnseTcsa OYeHb BaXHbIM, 4TObbl KaxAabli cybbekT obpa3oBaTenlbHOro npouecca
UMen BO3MOXHOCTb BHECTM B MNPOCTPAHCTBO CBOelk obpasoBaTenbHOM cpeabl (Hanpumep,
NpUKpPenNnTb Ha CTeHy B Kjhacce, K CBOeMy CTony) npeaMeT, WMEewLWnin ocobyto
CUMBOJINYECKYID LEHHOCTb JINYHO ANs Hero. MHOrMMM aBTOpaMu MPU3HAETCH, YTO NAAM
CBOWCTBEHHaA NOTPeBHOCTb Kak-TO OTMETUTb CBOW MepCOHANM3UPOBAHHbIN y4yacToK cpeabl —
ntobumon dotorpadmein, oCTaBNEHHON BellblD, KaKUM-TO «yCOBEpPLUEHCTBOBAHUEM» AAHHOMO
NPOCTPaHCTBa. DTO CO3A4aeT OllylleHne «COBCTBEHHOCTU», KOHTPONSA Had «CBOMM» y4yaCTKOM
cpeabl.

5. MpuHUMN  nepcoHanusauum  (MHAWMBUAYANU3UPOBAHHOCTM)  Cpeabl, KOTOpbIi
obecneumBaetr cybbekTam o06pa3oBaTeNnbHOro nmnpouecca BO3MOXHOCTb YAOBJIETBOPEHUS
noTpebHOCTU B NepCOHaIM3MPOBAHHOM NMPOCTPAHCTBE.

I.A. KoBanes: «PebeHOK OoO/XEH, npexae BCEero, MMeTb CBOW YrosioK, CBOK JINUYHYIO
Tepputoputo. [Ons CBOeEro HOpManbHOro passBuTua pebeHOK [oMKeH 4yBCTBOBaTb cebs
obnaparteneM okpyXxawuwero Mupa, €ro OTAeNbHOM 4acTu; npoBepsATb cebs, cBowm
BO3MOXHOCTU Ha HEM U €ro CBOMCTBa — Ha cebe» [UuT. no: 27]. Hannumne Takom nepBUYHOMN
WHOVMBMAYANN3NPOBaHHOMW Tepputopum obecneumBaeT pebeHKy owyueHne Quandeckon u
3MOLMOHaNbHON 6e30MacHOCTM, YAOBJIETBOPSS COOTBETCTBYHOLWYIO 6a30Byt0 6MONOrMyeckyro
notpebHocTb (No Macnoy), 4TOo AaBnAsSeTca HeobXOoAMMbIM YC/IOBMEM €ro JIMYHOCTHOrO
pa3BuUTUS.

YaoBnetrsopeHve  noTpebHoCTM  Cyb6bekToB  06pasoBaTenbHOro  npouecca B
NHONMBUAYANU3MPOBAHHOM MPOCTPAHCTBE — OAHO M3 OCHOBHbIX TpebOBaHMI K opraHusauumu
NPOCTPaHCTBEHHO-NPEAMETHOrO  KOMMOHEHTa pa3BuBalowlein 06pasoBaTeNbHOW  cpeabl.
YCTQHOB/IEHO, YTO OTCYTCTBME B COBPEMEHHOM 06pa30BaTENIbHOM YUPEXAEHUM TaKUX
MPOCTPaHCTB, rae pebeHok Mor 6bl MO6bITb B OAMHOYECTBE, OTAOXHYTb OT LIyMa, BbIMTU Ha
BpEMS W3-MOA KOHTPONA MedaroroB, HEraTMBHO BO3AENCTBYET KaK Ha aKTyasbHoe
3MOLMOHANIbHOE COCTOSIHME, TaK U Ha ero OTHOLLeHne K 06pa3oBaTesibHOW Cpeje.

6. MpuHUMN ayTEeHTUYHOCTU (COOB6Pa3HOCTU XKMU3HEHHbLIM TMPOSIBNEHUAM) Cpeabl,
CO34aloLWKMN BCEM YYACTHMKAM BO3MOXHOCTb XWU3HeaeAaTebHOCTM B Hanbonee 6n1aronpmsaTHOM
ONS HUX pUTME, COOTBETCTBYHOLWEM BO3PACTHbIM, MHANBUAYANbHbIM U APYTMM OCOHEHHOCTSM.

Mpu opraHusaunm NpoOCTPaHCTBEHHO-NMpeaMeTHON obpa3oBaTenbLHOM cpeabl Ans AeTen
OOLWKONILHOrO M MaALWero LWKOMbHOro BO3pacTa Y4YMUTLIBAETCS WX BbICOKAsA ABUratesbHas
aKTUBHOCTb W 3MOLMOHANILHOCTL BOCMpUATUS Mupa. COOTBETCTBEHHO OpraHM3yTCH
npocTpaHcTBa, obecneymBarowme BO3MOXHOCTb HEOFpaHNUUYEHHOW ABUraTeNbHOM aKTUBHOCTH,
rae oetm MoryT u 6eraTb, U NasuTb, U Npbirath, U Noa3aTb. Takas cpeaa TakXe HacblWwaeTcs
3MOUMOHANbHO 3HAYUMbIMM  CUMBOJIMMECKUMM MpeaMeTaMu: UrpyLKaMm, KpacoYHbIMU
KapTMHamMmM 1 T.n. [na peTter MNagwero WKOMbHOMO BoO3pacTa M MNOAPOCTKOB BO3MOXHA
opraHusauMsi NpoCTPaHCTBa, pacnonaratwero K pasnyHbiM (GopMaM  MEXIMYHOCTHOro
obweHns u B3aMMOAEWCTBMA ApYyr C [ApPYyroMm, TroO3HaBaTeflbHbIX WM TBOPYECKUX BWAOB
0EeATEeNbHOCTM YEAUHEHHO WM B MUHWU-TPYNMax no MHTepecaMm, OCYLEeCTBIEHUIO MPOEKTHOM
0eaTeNnbHOCTM AeTeN, CNOCOBCTBYOLWNX CAaMOYTBEPXKAEHMIO U CaMOopeanm3aunu.

OTHoLweHns1 «pebeHOoK C HapyLleHHbIM NCUXUYECKMM pasBUTUEM — CEMbS» HEOOXOAMMbI
npuM paccMOTpeHun JsieyebHbiX (aKTOpOB B CUCTEMe B3auMMocBsizell pebeHka u
obpa3zoBaTenbHOM cpeapl.

B.A. AcBMH BBOAUT MOHATME JIOKaNbHOW obpasoBaTtenbHoM cpeabl [27]. MNoa Hen oH
NnoHUMaeT (dYHKLUMOHaNbHOE M MNPOCTPaHCTBEHHOE 06beanHeHMe CcybbekToB 06pa3oBaHus,
Mexay KOTOPbIMW YCTaHaB/IMBAOTCA TECHble pas3HOoM/laHOBble TPynMnoBble B3aMMOCBSA3W.
CemMeliHas cpepna, 6yayuum nepBon cpenon, obpasywwen M BocnuTbiBaowen pebeHka C
HapyLIEHUS MU TMCUXUYECKOro PasBUTUS, Ha MPOTSXKEHUU ANUTENbHOIO BPEMEHM OCTaeTcs
«MPU3MOI», yepe3 KOTopyl pebeHOK BOCMpUHUMAET cebs KakK NIMYHOCTb M KaK y4allerocs,
obpa3zoBaTenibHOE yupexaeHue, IMYHOCTb U AeATEeNbHOCTb neaarora, gopMupyeT yCTaHOBKM
Ha  OKpyXawwuh Mup, nwogen wn  oTHoweHumss.  OyeBMAHO, 4YTO  CyLlecTByeT
B3auMOIIpPOHUKHOBEHME NOKanbHbIX 0bpa3oBaTenbHbiX cpen. CemeliHas obpasoBaTenbHas
cpena u cpena obpasoBaTesibHOro yuYpexaeHus B3aMMOMNpoOHMKaT Apyr B Apyra.
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MPUMEHUTENBHO K pOAMTENSIM IETEN M NOAPOCTKOB C HAPYLEHUSMU B pasBUTUM MHOTUE
aBTOpPbl OMNUCBLIBAOT HEGNAroNpUATHOE BIMSIHWME CTUNS BOCMMUTAHUS Ha JIMYHOCTHOE pasBUTUE
pebeHka [13], rpynnupyoT OTAENbHbIE CTOPOHbI HEMPABULHONO BOCMUTAHUSA MO CTEMEHU UX
NaToOreHHOM 3HAUYNMOCT!.

1. HecootBetrctBMe TpeboBaHUN poauTenern BO3MOXHOCTSM M MOTPEOHOCTAM AeTew,
pUTMY  UX  NCUXO(MPU3MONOrMYECKOro  pasBUTUSA,  KOHCTUTYUMOHANIbHbIM U MOAOBbIM
0CO6EeHHOCTSIM. DTO O3HauvaeT 6onbwoe uncno TpeboBaHun, 0653aTeNnbCTB, NpeannucaHun u
YCNIOBHOCTEN, KOTOpble TPYAHO BbINO/HMMbI Ha MNpPaKTUKE W MpPEeBbIWAT BO3MOXHOCTU
YCBOEHMS AeTbMU. MaKCcuMManbHO 3TO MNpOSIBASETCS Yy poauTener C aBTOPUTaApPHbIMU
(pUrnaHbIMM, AOMUHAHTHLIMW, TUMEPCOUNANTN3NPOBAHHbLIMM) YepTaMU JIMYHOCTM, @ Takxe y
poautenemn, 60nbHbIX HEBPO3OM.

2. HenpuHsaTMe MHAMBMAYaANbHOCTU WU SMOUMOHANbHOE HenpuHsATMe aeten. Oba Buaa
HENPUHATUS BblpaXkatoTcs pa3apaxKéHHO-HeTepnenmBbIM OTHOLLEHMEM, YacTbIMK
nopuuaHMsamMun, yrposamMm u  (GU3INYECKMMU HaKa3aHUSAMKU, OTCYTCTBMEM HeobxoauMoM
HEXHOCTM U Nackn. HenpuHATME MHANMBUAYANbHOCTU — CNeACTBME HEMOHMMAaHUS PpoaUTENAMU
0COBEHHOCTEN pa3BUTMSA CBOUX AETel, HaBsA3blBaHUA WM CTEPEOTUNHbLIX pELUEHUN,
WabnoHHOro noaxoda B BOCMUTAHWMM. DMOLMOHA/IbHOE HEMNPUHSATME, KaK HeaocTaToyHas
TEnJIoTa B OTHOWEHUSX C AETbMU, MOXET OblTb NPOSIBIEHWEM 3MOLMOHANIbHOM HE3penocTu
poauTenen, a TakXKe HeonpaBaaHnsa pebEHKOM oXnaaHun u TpeboBaHnin poauTenen.

3. HepaBHOMEpHbI XapakTep BOCMUTAHWUS B pas/iNUHble Nepuoabl XW3HM [eTeil co
CTOPOHbI OZIHOIO MK 060MX poaUTENein; HecornacoBaHHbIM NoAxXo4 B BOCMUTAHMU CO CTOPOHbI
poauTenen W Apyrux UNeHoB ceMbW. [lposIBNAETCS KOHTPACTHbIM COYETaHWEM CTPOrmnx
OrpaHMUYEHUIt 1 3anpeToB Yy OAHOMO0 poAUTENSA M MOTaKaloWMM paspeLllaowMM OTHOWEHNEM Y
Apyroro.

4. HenocnenoBaTeNbHOCTb BOCMUTAHWSA, €ro HEPOBHOCTb W MPOTUBOPEUYMBOCTb Y
KaXKAoro 13 poauTenei B OTAENbHOCTU. HeycToMuMBOCTb B 0OpaLlEHUN C AETbMU O3HA4daeT
MOBbILLIEHHbIN TOH, KPUK, 06LLYI0 SMOLMOHA/IbHYO HEPOBHOCTb.

5. TpeBOXHOCTb B BOCMUTaHUM — 3TO NOCTOsIHHOE 6ecnokoncTBo 0 pebéHke, Hanuune
N3ANWHNX ONACEHUA N OFPaHUYEHUN.

B ceMbsix, BOCMUTbIBAOLWNX AETEN C NCUXNUYECKUM HEAOPAa3BUTUEM, OTMEYAETCS HU3KUN
YPOBEHb AKTUBHOCTU poauTesner B OpraHm3aumn pasBuBalowmx mMeponpuaTtuini ans pebeHka,
KpanHsAs HeyBEpPeHHOCTb B OpraHm3auumnm ero obuieHus CO CBEepCTHMKAMK, Mpu MNOUCKe W
opraHmMsaumMm NpoCTpaHCTBa Ans Takoro obueHus, a Takxke 6osiee peakoe MCNosb3oBaHWe
npu BOCMUTAHUM pebeHka MOMOWM APYrMX YJIEHOB CEeMbU U BIN3KNX POACTBEHHUKOB. [0
AaHHbiM T.U. KysbMmHOM [15] y Mniagwmx WKOAbHMKOB C YMCTBEHHOW OTCTaNOCTbIO
obHapyXunBaeTcsa CwuibHasi 3MOUMOHaNbHas MPUBSA3AHHOCTb K MaTepu, He 3aBucsdllas oT
obpasa XM3HM MaTepu U ee OTHOWeHMs K pebeHky. MHorve paetm He OTTOpralT
oTpuuaTenbHbIX KadecTB JIMYHOCTU-nMpoobpasa acouuanbHor MaTtepu, 6narogaps udemy
BO3HMKAET BEpPOSATHOCTb JajibHeMWero YCBOEHUS AaHHbIX KadecTB TakuM pebeHKoM un
3aKpensieHnss nx Kak mMoaenu noBeAeHUst U JIMYHOCTHOWM opraHusaumum ero camoro. Y geren,
UbM MaTepu nMpOoSABAKOT TMOJIOXKUTENIbHbIE KadecTBa JIMYHOCTM U MNO3UTUBHYK MoAesNb
noBeaeHus, TakxXe OOHapyXMBaAKTCA TEHAEHUMM K YCBOEHUKD W 3aKpPenjeHuo AaHHbIX
KayecTB B NOBeAEHUN N JIMYHOCTW.

CTnnb BOCNUTaHMS AEeTEN C NCUXMYECKUM Heaopa3BUTMEM BbICTPO npuobpeTaeT yepThl
rmneponekn. Poautenn BOCNPUHUMAKOT AeTell KaK HeCOCTOSATENbHbIX M 4YacTO OrpaHM4YMBatoT
MX aKTUBHOCTb, BbIMOJHAIOT AENCTBMSA, KOTOpble pebeHOK MOXET BbIMOJHUTb CaMOCTOSITESNBHO,
YTO HEe CrnocobCTBYET pa3BUTUIO MOTEHUMaNbHbIX BO3MOXHOCTEN pebeHka. Poautenn He
CnocobHbl cNpaBAsATbLCA C BO3PACTHbIMU Npob/ieMaMn NCUXUYECKOTO U JIMYHOCTHOIO Pas3BUTUS
aeteri. OHM HACTOMYMBO CTPEMATCS CO34aTb MAaeanbHbl 06pa3 pebeHka, NposiBNAA NpU 3TOM
N3NULWHIOK TpeboBaTenbHOCTb N HeTepnuMocTb [13]. B ceMbsax oTMe4vaeTcs poauTenbckas, B
0CO6EHHOCTN MaTepuHCKasi rpyboCTb, KOMaHAHbIA arpecCUBHbIA CTUNb B3aWMMOOTHOLUEHUA C
COB6CTBEHHbLIMW OETbMMU.
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N.B. Oobpsakos, C.B. Lepetenu ykasbiBaioT, 4to 78 % peten ¢ AUMN nonyvatot
HerapMoHM4yHoe BocnuTaHue [8], yawe Bcero — runeponeky. B yactu cemen Habnopaercs
SMOUMOHanbHoe oTBepXeHne pebéHka, HeyCTOMYMBOCTb BOCMUTAHUSA. 3aKOHOMEPHbIM
CneacTBMEM HErapMOHWYHOIO BOCMMTaHUA sABNAETCA TOT daKT, 4To 6ONbLIMHCTBO AeTen wm
noapoOCTKOB C uepebpanbHbIMX NapannyamMn MMEKT HEBPOTMYECKYK W HEeBpPO30MnoAo6HYtHo
CUMNTOMATUKY.

Mo pmaHHbIM B.B. TkaueBoh [25], maTtepu HEBPOTUYHOrO TUMa B MNJAHE BOCMUTAHMUSA
NposiBNASIIOT  HECOCTOSATENbHOCTb, B  MX  OTHOLWIEHMSX C  pebeHKOM  OTCYTCTBYET
TpeboBaTenbHOCTb, @ NOPOM N HeobxoanMasa CTPOrocTb. DTU MaTEPU BO BCEM UAYT HA YCTYMKMU
pebeHKy, yAOBMETBOPAIOTCA TEM, UTO pebeHOK caMoCcToAaTebHO obyvyaeTcs 4To-TO AenaTb, U
cyuTaloT, 4yTto 6Gonbliero OT Hero XAaaTb Hedero. Matepu aBTOPUTApPHOro Tuna MWMEKT
AKTUBHYIO XXU3HEHHYIO NO3ULMIO U CUMTALOT, YTO NpobsieMbl X AeTer MOryT 6biTb pa3peLleHsl.
OAHaKO MHOIMMM U3 HUX CBOMCTBEHEH HeaAeKBaTHbIA XapaKTep NpMMeHeHus BOCnuTaTeNbHbIX
Mep K pebeHKy — HEeCOOTBETCTBYKOLME BO3PACTy WM BO3MOXHOCTAM TpeboBaHMSA, XKECTKME
¢dopMbl HakasaHui (OKPUK, MoAaBAEHUE JIMYHOCTM, LWENoK, pyKonpuknaacrteo). Camu
MaTepu He paccMaTpuBaloT CBOe NoBedeHMe KakK HenpasuibHOe. B pesynbTaTe Takasa dopma
B3aMMOAENCTBUA Hepeako CTaHOBUTCS MPUYMHOM BO3HMKHOBEHUS Yy AeTel BTOPUYHbIX
HapyLWeHUN: TUKOB, 3Hype3a, 3amkaHuda. Y MaTepen NCMXoCoOMaTMYHOro Tuna B MOBEAEHUMU
NposiB/SIETCA HOPMATMBHOCTb, OHM HE YCTpauMBalT CKaHAaloB W CCOpP, WM CBOMCTBEHHO
noxanetb pebeHka, okasaTb €My MOMOLb, @ UHOMAa U caenaTb 3a Hero To, YTO OH He MOXeT
elle cam.

H.K. CnuuybiHa nokasana, 4TO MaTepu, He wuMewwme Bbicwero o6pa3oBaHus,
ncnbITbiBalOT 6onblle TpyaHOCTEN B obuwleHUMM C pebéHkoM, cTpagatowmm AUM. OHM vawe
CKNIOHHbI K CTPOrOCTM CaHKLUMI, NPOSIBIEHNAM BOCNUTATE/IbHOW HeyBepeHHOCTH [23].

Mo cpaBHEHMIO CO 340pOBbIMM [A€TbMW, 3aBUCMMOCTb pebeHka ¢ uepebpanbHbIM
napasnyom OT CEMbWU W, Mpexae BCero, oT MaTtepu, HUBEMPYETCSA C BO3PACTOM 3HA4YUTENbHO
mMeaneHHee. [lpu 3TOM nMpouecChbl 3MaHCUMauuuM TeM TpyaHee, 4YeM Tsxenee CTeneHb
ABUraTenbHbIX PAacCTPOMCTB.

MpobnemMHble B3aMMOOTHOLWIEHUS OTMEYalTCss B CeMbsaX ChAblWawux poauTenemn,
nmewwmnx ryxux geten [13]. Cnblwawme poauTenm He MOryT HanaauTb CTOMb Xe yChnelwHoe
obweHne co CBOMMU AeTbMWU C nNoMouwbio Hebonbworo Habopa CNOB M BbiCKa3blBAHUMN, yXe
YCBOEHHbIX [AETbMU, M eCTeCTBEHHbIX >eCTOB. B3aMMHOe HenoHuMaHue B CcouMmanbHbIX
KOHTaKTax CTaHOBWUTCS MPUYMHON  3HAUUTENbHOro cBoeobpa3nss B  3SMOUMOHAsbHbIX
OTHOLWIEHUSAX TAYXUX AeTer C OKpyXalwmMmum. B Takux cembax AETUM Bblpaxaan MeHbLUYHO
CMMNATUIO W MNPUBSA3AHHOCTb W K MaTepu, U K oTuy. OTHOweHus ¢ ™MaTtepblo 6blau
3MOUMOHaNbHO obefHeHbl, @ C OTLOM — Ype3MepHO HachbiWweHbl OTpUuuaTebHbIMU 3MOLNAMMU.
MaTepun HenoCTaTo4yHO 0A06psAnM AeTein 3a xopowwue NOCTYnKu, obHapyXuBanu paBHoAyllMe
npu ux NaoxoMm nosegeHun. OTuUbl, HANPOTMB, CTPEMUANCH MPOSIBUTL MO OTHOLUEHUIO K AETAM
«MY>KCKOW XapaKTep» W BHYLWWUTb UM npaBuia Xopowero noseaeHus. lNMpu 3TOM rnyxue AeTn
M3 ceMel ChblWawnx poauTener nposBAsAM MONOXUTENbHOE OTHOWEHWe K cecTpam u
6paTbaM valle, Y4eM K poauTensaMm. DTO MOXeT OO6BbACHATbCA BO3MOXHOCTbIO 6onee TecCHbIX
COLUMANbHbIX KOHTAKTOB FyXux AeTen C 6paTbMn M cecTpaMu Ha NpeaMEeTHO-NPaKTUYECKOM
YPOBHE, 4yero He npoucxoauT B obweHun C poautensamu. [Mpu AMArHOCTUKE BIUSHUS
BHYTPUCEMENHbIX OTHOLWEHWN Ha pasBUTME JNUYHOCTM TrAyxux peten (o6WKUTENbHOCTb,
coumanbHas aAeKBaTHOCTb MOBEAEHUSs, CTPeMeHMe K AOMUHWPOBAHMUIO B MEXIUYHOCTHbIX
OTHOLLEHMSAX) NOKa3aHo, YTO rNyxue AeTW Ciblwalnx poanTenen nMeT HU3KME nokasaTenu
No603HATENbHOCTU U OBWMTENBbHOCTU, HeXenaHue HaxoAuTbCA B JIMAEPCKON no3uvuumn,
CTpeMneHne K yeauHeHuto, 060cobneHHOCTN. YpoBeHb KOHMAMKTHOCTU TAyXuX AeTen
HEeCKONbKO BbIlle, 4YeM Yy 340pPOBbIX CBEPCTHUKOB, HO Yy MNyXUX AETer U3 ceMen rnyxmx
poauTenen OH co4eTancss CO CTpeMNeHMeM K NnAepcTBy, a y [Nyxux AeTen u3 cemen
C/blWalnX poagntTenem — co CTpeMsIeHNEM K MO3NLNM NOAYMHEHMUS.
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Fnyxue AeTn Chbllalunx poauTener nokasaan HauMMeHbLUee YMCNO 3MOUWUIA B PasHbIX
YXM3HEHHbIX CUTYaLUNAX, YTO CBA3bIBAETCSA C HEYMEHUEM B3POC/bIX CNbllLALLNX NIOAEN BblI3BaATb
JeTen Ha aMouMoHaNbHoe obLleHune.

Fnyxue AeTu MMeKT MEHbLUYIO COUManbHY 3penocTb, YeM UX C/bllalne CBEPCTHUKMH,
npu 3TOM rNyxue AEeTU FNyxXuX poauTenen obnagatoT 6onblieit 3penocTbio NO CPaBHEHMUIO C
OETbMUM, MMEKLWUMM Cnblwawmx poauTenen. Pogutenu dacto onekatT cBoero pebeHka,
HEOXOTHO NpeaocTaBnsis eMmy cBoboAy M CaMOCTOSITE/IbHOCTb, AENCTBMS MaTepen Hepeako
HOCAT ANPEKTUBHbLIN XapakTep. 10 CpaBHEHMUIO CO C/blWALWMMU CBEPCTHUKAMWN Y TNYXUX OETEN
yawe BCTpeYalTCs SMOUMOHaNbHble U MOBEAEHYECKME HapyLeHUs, YUCNO HEBPOTUYECKUX
pacCcTpoOMCTB — B ABa pa3a Bblwe. OTcTaBaHMe B OBNAAEHUM C/IOBECHOM peyblo BeaeT K
OrpaHUYEHMSIM COUMaNbHbIX KOHTAKTOB, MNOSABAEHUIO dpycTpauum y AeTen n poauTenen.
HeBO3MOXHOCTb OonncaTb COBbITUA BHYTPEHHEN XM3HWU, 06CyanTb BO3HUKAtOWME npobnemsbl n
njaHbl NPMBOAMUT K yXoay B cebs.

B ceMbaAx geTen C HapyweHusaMu criyxa no3vumu poauteneir no OTHOLWIEHMIO K AeTaM
NpOTUBOPEYMUBLI: C OAHOW CTOPOHbI, OHW WHBAaNUAM3NPYIOT pebeHka, COnpoOTMBASAIOTCA
npeaocTaB/ieHno eMy cBob60Abl U CaMOCTOATENbHOCTU, C APYroln — xenatoT 6onee 6bICcTporo
€ro pasBuTUS, NPEOAOSEHUS  CouManbHbIX MNOCAEACTBUM  HapyweHus, 6Hone3HeHHO
BOCMPUHUMAIOT Heyaaum pebeHka B obyueHnun, obweHumn.

B.B. TkaueBa [24] cuuTaeTr uenecoobpasHbiM npuBnekatb MaTb (MMEHHO MaTb
Hanbonee TeCHO U ANUTENbHO B3aWMOAEWUCTBYET C pebeHKOM, SIBNSSCb CBA3YHOLWWUM 3BEHOM
MeXay HUM M OKpyXawwWwmM MUPOM: COUMaNbHbIM U MpeaMEeTHbIM) K WHAMBUAYASNbHbIM
3aHATMAM C pebeHKOM C HapyleHHbIM pa3BuTMeM, 06yunTb ee onpeaeneHHoMy Habopy
cneumanbHbIX METOAMYECKUX TMPUEMOB, WCMNONb3yeEMbIX B MPaKTUKE KOPPEKLMOHHOWM
negarorvkun. B npouecce BeaeHUs 3aHATU MaTb 0bydyaeTcsa cneumanbHbiM KOPPEKUNOHHBLIM U
MeToAMYEeCKMM npuemaMm, HeobxoaAuMbIM AN MpoBeAeHUS 3aHATUA B AOMALUHUX YCNOBUSX;
cneymanbHbIM BOCMUTATE/IbHBLIM MpUeMaM.

MocpeacTBoM 3aHATUIA MOMYT 6bITb pelleHbl cneaylowmne 3agavun:

- dopMMpoBaHME NPOAYKTUBHbLIX (DOPM B3aMMOOTHOLUEHUA B COLMYME; KOppPeKLUs
HEKOHCTPYKTUBHbLIX (hOPM MOBEAEHUA MaTepu, TakuMX KakK arpeccMBHOCTb, HEO6bEKTMBHASA
oLeHKa noBeaeHusa pebeHka, CTpeMeHne YT oT TpyAHOCTEN;

- (¢dopmMMpoBaHME NOHUMaHMS MaTepbio NpobseM ee pebeHKka: MOCTEMEHHbIN Nepexoa
OT MO3ULMK, oTpULaoLen Hannume npobnem («OH y MeHsl TakoM Xe, Kak U BCe»), U No3nuunm
NpPOTUBOMNOCTaB/IeHNs cebsi coLMyMy K MO3ULMM B3auMoaencTBUS («A Kak ero Hayumntb?);

- TNOCTEMEHHOE MWCK/oUYeHne runepbonmsauum npobnem pebeHka, NpeacTaBieHus o
6ecnepcnekTUBHOCTM ero pasBuTma («HET, U3 HEr0 HUKOrAA HUYEro He MOyuYuTCa»);

- TOCTEMEHHOE WCK/IIOUYEHME OXWAAHUA Yyda, KOTOPOE BHE3anHo cAenano 6.l
pebeHKa COBEpLIEHHO 340POBbIM, MEPEOPUEHTUPOBKA MaTepu C MNO3ULMU 6e3AeNCTBUS U
0XWAAHWUA Yyaa Ha MO3MLMI0 COBMECTHOW AEATENbHOCTU C pe6EeHKOM;

- KoppeKuus B3aMMOOTHOLLEHN C pebeHkoM (n3 B3aWMMOOTHOLLUEHUN,
XapaKTepu3yeMbIX KakK rmneporieka win runooneka B onTMMasbHbie B3aMMOOTHOLWIEHUS);

- KOppeKuus BHYTpPEHHero rnCUX0S0rnMyeckoro COCTosiHUS MaTepu (OT COCTOSIHUSA
nepexmBaHus Heycrnexa, CBS3aHHOIMO C NCMXOoU3MYECKON HefOoCTaTOUYHOCTbio pebeHka, K
COCTOSIHUIO MOHMMAaHNS BO3MOXHOCTEM pe6eHKa, K pagoCTu OT ero «MaJIieHbKNX>» YCNexoBs);

- B npouecce o06yyeHMs M BOCNUTaHUSA pebeHka nepexon MaTepu M3 MNo3nuum
nepexumBaHMs 3a €ero HapylweHuMs B MO3MUMIO TBOPYECKOro MOWUCKa peanunsaunmu
BO3MOXHOCTEN pebeHka;

- BO3MOXHOCTb YBMAETb pe3ysibTaTbl CBOEro TpyAa B ycrnexax pebeHka.
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OCHOBHbIMWU (hopMaMu paboTbl MOTYT 6biTb: AEMOHCTPALMUSA MaTepu NpueMoB paboTbl C
pe6beHKOM; KOHCMEKTUPOBAHUE MAaTepblO 3aHSATUIA, MPOBOAMMBIX CMELWannCTOM; BbIMOMHEHNE
AOMALWUHUX 334aHuii CO CBOMM pebeHKOM; YTeHMe peKOMEeHAOBaHHOW /NuTepaTypbl;
peanunsaumnsa TBOPYECKMX 3aMbIC/IOB MaTepu B paboTe C pebeHKoM.

MocpeacTeoM npuBnedvyeHnss mMatepn Kk paborte ¢ pebeHKOM €O34alTCa YCN0BUS AN
nepexmBaHus pagoCcTuU YyCrexa, 4YTO MOXHO pacCMaTpuBaTb KaK MNCUXOKOPPEKUMOHHbIA WU
rncmxoTtepaneBTUUYECcKNin addexT.

TakuMm ob6pasoM, noaaepxuBatowas, neaarormyeckm-uenecoobpasHas cemelriHas
nokanbHasa obpa3oBaTesibHas cpeda, BHE BCAKOrO COMHEHUS, SIBNSIETCS MOLHbIM ()aKTOpOM,
ycunmeawwmm n oboraiatowmm nevyebHbii noTeHUuWan AN AeTen C HapyLeHUsaMn pasBuTus
B NOKanbHOW 06pa3oBaTeNnbHON Cpeae yuypexaeHus.

CobbiTve — 3TO 3HaumMMmoe Ansa  cybbekTa M3MEeHeHMe B OKpyXatwowen
OENCTBUTENIbHOCTMN, B €ro NoBEeAEHWUM U BHYTPEHHEM MUpEe — TO, UYTO, MPOUCXOAS NNLb
OAHaXAabl, CTAHOBMUTCA 4YacTblo 6bITUA. OCHOBHbLIM KpuUTEpUEM COBbITUS, MO MHEHUI
C.J1. PybuHwTelMHa, saBnsetrcd CcyAbOOHOCHOCTb, TO €eCTb CMOCOBHOCTb CObbITMS 3pUMO
NOBNMSATb HA XU3HEHHbIA NYTb JIMYHOCTU. «B xo04e MHAMBMAYANbLHON NCTOPUK BbIBAOT U CBOU
«COObITUSI» — Yy3/10Bbleé MOMEHTbI M MOBOPOTHbLIE 3Tarbl XM3HEHHOrO0 NyTU MHAMBMAA, Koraa C
NPUHATMEM TOrMO0 WM WHOIMO peleHnss Ha 6bonee wIn MeHee ANUTENbHbLIA MNepuoa
onpenensaeTca >XMU3HEHHbIM NyTb 4enoseka» [20, c. 248]. OH pasnuMuaeT BHELWHME W
BHYTPEHHME CObObITUS: BHELWHUE COObITUS, TMPEOMASACL 4Yepe3 BHYTPEHHUE YC0BUS
(BHYTPEHHMI MUP JNIMYHOCTK), MPEBPALLATCA B MNEepexuBaHUs — BHYTpPeHHue cobbiTus;
BHYTPEHHME cobbITUS — nepexmnBaHusa nNobyxKaatoT AMYHOCTbL CoBepllaTbh NOCTYNKWU, KOTOpble
W3MEHSIOT >XWU3HEHHbIM NyTb U CTAHOBATCS €ro MOBOPOTHbIMM MNYHKTAMWU — BHELWHUMU
COBbITUSIMMN.

C T0o4YkmM 3peHuns b.I. AHaHbeBa, CObbITUS ABNSAIOTCSH YHUBEPCANbHLIMM COCTaBASIOLWLMMMU
Cy6bEeKTMBHOM KapTUHbl XXM3HEHHOrO MyTW, M3 HUX CMNETAeTCsA peanbHas 4yenoBevyeckas
XXWU3Hb. 3HAUMMblE XU3HEHHble COObITUSS AENSaT >XW3Hb Ha AWCKPETHblE OTpE3KMU
6uorpadunyeckoro BpemeHn. Kaxaoe XXM3HeHHOe cobbiTne aatmpyeT cobor Hayano M KoHel
BPEMEHHOro nepuoja, co34aBasi, TakMM 06pa3oM, BHYTPEHHIOK  NEepUoamn3aumnto
WHONBMAYANbHOIO XMU3HEHHOro nyTu nuuyHocth [1]. E.1O. KopxoBa onpeaensiet cobbiTnus Kak
W3MEHEHMs1, NpuUBOAALLME K CYLLECTBEHHbIM TpaHCcdopMauusaM, «K CBOeobpa3HOMY HOBOMY
«pOXAEHUO NMYHOCTM» [14, c. 155].

0.B. TpuropbeB nosicHaeT [7], 4TO peanu3aunsa cobbITUMHOrO noaxoda B
obpaszoBaTenibHOWM cpeae NpearofsiaraeT Halnume B XU3HM pebeHKa SpKMX 3aNOMMHALWMXCS
CO6bITMA, 3MOUMOHANIbHO HACbIWEHHbLIX, He3abbiBaeMblX Aen KoTopble 6buIM  6bl  Kak
KOMIJIEKTUBHO, TaK W MWHAMBWAYaANbHO 3Ha4yMMbl W nNpuBnekaTenbHbl. BocnuTaHne B
COBPEMEHHbIX YCNOBUSIX MNpearofiaraeT akTMBHOE COoUMaibHOE B3aMMOAENCTBME B3POCbIX U
petenn B cdepe ux coBMecTHOro 6bitua (co-6biTns). Pe3ynbTaToM SBASETCA AYXOBHOEe
B3amMMooboralleHne, B3anMopasBuUTME B3POC/Oro n pebeHka. BocnutaHne cocpenoTayunBaeTcs
yXe He Ha «nontce» BocnuTaTens,, Ho B cdepe «mexay» (no M. bybepy) B3pocnbiM w
pebeHKOM, KOTOopas CYLWeEeCTBYET TO/MbKO B TOM C/llydae, ecin OHM oba — u B3pOC/bIA, U
pebeHOK — B 3TOM 3aMHTEpecOoBaHbl. AKLEHT B BOCMUTATENIbHON AEATENbHOCTU MEPEHOCUTCH C
npeobpasoBaHMs NMYHOCTM pebeHka Ha yaep)xaHue n npeobpasoBaHme cdepbl «Mexay»
B3pOC/NbIM M pebeHKOM B LensxX pasBuTUS JIMYHOCTM pebeHka. OTa cdepa «mexay»,
onpegensaemas dwunocodaMm M MCUXONOraMn 4epes MOHATUS <«AManor», <«BCTpeda», <«COo-
6biITe», Ha £A3blke neaarormky MoXeT OblTb onpeaesnieHa TEPMUHOM «BOCMMTATE/IbHOE
rpocTpaHCTBO». BocnuTtaHMe — MOXeT NMOHMMATbCS KakK B3aMMOAENCTBME M COTPYAHMYECTBO
B3pOC/bIX U aeTen B cdhepe ux co-6eitusi. Kak otmevaet B.U. Cnobogumkos [22], OCHOBHas
YHKUMS COBMECTHOro ObiTss — pa3sBmBawwas. «Co-bbiTMe eCcTb TO, YTO pa3BMBAETCA U
pa3BMBaET; pe3y/bTaT pa3BUTUS eCTb Ta UK MHas popMa Cy6 bEKTUBHOCTM».
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lMegarormyeckoe cobbiTME — MOMEHT peanbHOCTU, B KOTOPOM MPOUCXOAUT JIMYHOCTHO
pa3BuBaloLLas, Lene- u LEeEHHOCTHO OpPMEeHTMpOBaHHAa BCTpeya B3pocnoro u peberHka (Mx co-
6biTne). OHO BbICTYNaeT pa3MepHOCTbID BOCMUTATENbHOIO MPOCTPAHCTBA MpPU YCIOBWUU, YTO
B3pOC/ble, <«BCTPeYasCb» C AETbMMU, YAEPXWUBAKOT B CO3HAHUM U AEATENbHOCTUM Uenu u
LEHHOCTU BOCMUTaAHMS, a AETM CaMOCTOSITe/IbHO, CBOBOAHO M OTBETCTBEHHO BbIGMpAlOT CO-
TPYAHNYECTBO CO B3POC/NbIMU KaK PEXUM XusHeaesaTenbHoCcTn. CobbiTne criydaeTcs TONbKO B
paMkKax co-6bITns pebeHka CO B3poCibiM, C ApPYyrMMM AeTbMW. Bpems cyllecTBOBaHUA
negarorMy4eckoro cobbiTust pasnuyHo. [puMepbl KpaTKoOro neaarormyeckoro cobbitms —
IWWKOJIbHbIA  MpasdHWUK, 3KCKYPCUS, LWKOMbHbIA MPOEKT; NpuMep AOJINTENbHOro —
CYLEeCTBOBaHNE AETCKO-B3POC/ION CO-6bITUNHOM 06WHOCTM (KONNEKTUBA).

MpoekTupys W peanu3ys neparormyeckme cobbiTMA Kak B3aMMOCBS3aHHble W
B3aMMOO6YCNOB/EHHbIE, MNOAAEPXKMBASA OMpPeAeNEHHbIN YPOBEHb WX AWHAMMUKU, LIENEBON WU
LLEHHOCTHON OPMEHTUPOBAHHOCTM, MNeAaror BbICTPAMBAET CBOKW [AEATENIbHOCTb, KayecTBO
obuieHns, OTHOWeEHU, oba3aTenbHO npeanonaras JIMYHOCTHOE caMmoonpeaeneHne pebeHka.
CobbITMIHLIN  NoAxXoAn  SBASIETCS  MPAKTUYECKOM anbTepPHATUBON  «MepOnpUATUAHOMY>»
BOCMUTAHUIO, MOCKONIbKY OPUEHTUPOBAH He Ha «CcobbiTne paan cobbiTMsaA», HO Ha «CobbiTne
paaun co-6biTnss», TO eCTb Ha Npeobpa3oBaHMe peanbHOCTU MOBCEAHEBHOINO B3aMMOAENCTBUA U
obweHns geten n B3pOCNbIX.

CobbITUIHBIA noaxoa MNpeacTaBNseTcs HaM BecbMa 3(M@EKTUMBHbLIM BO BBEAEHUMU
neyebHbiX aKTOpOB, KOMIMOHEHTOB M YCNOBUIA B 06pa3oBaTenibHOE MPOCTPAHCTBO AJ1S AeTen
N NOAPOCTKOB C HapyLEeHUAMU NCUXMYECKOro pasBuTUs. VIMEHHO cObbITMe MOXET CTaTb TeM
SIBJ/IEHMEM BO BpPEMEHM W MNPOCTPAHCTBE, KOTOpPOE eCTeCTBEHHbIM 06pa3oM ob6beauHsaeT
300pOBbIX AeTer W peten c npobnemMamm passuTusl, 3apaeT obliee coaepxaHue Ans
BOCMPUSATUSA, MNEPEXMUBAHUS N OCMbICNEHUSA, OYAUT XenaHue NoAenuTbCs BReyaT/IeHUSMHU,
BCMOTpPETbCA M BCAywWaTbCA B APYrux nAen, caenaTb war OT COH6CTBEHHOrO0 MHEHUsS K
no3vuMnM Apyroro, NOCMOTPETb Ha MUP CBOMMU rNasamMn, HO U3 «ero okHa». B aTon cBA3mn
WHTEpPECHbIM A1 06CyXAeHUs SBNAEeTCS BOMPOC 06 OUEHKe BJ/IUSAHUA TOM0 WIN WHOrO
cobbiTMsl, ero 3HauYMMOCTWM KaK Ans AeTel, Tak WU ANS peleHuss MNCUXONOrMYeckux wu
negarorMyeckmx 3apady. MOXHO N oueHuTb (CNpoOrHO3MpoBaTb) 3HAYMMOCTb A0 Havana
cobbiTMs (MM Npu NpoeKTUpoBaHMM ero B ob6pasoBaTenbHOM NPOCTPAHCTBE, B NMPOCTPaHCTBE
N BPEMEHMU XU3HU KOHKPETHOM NIMYHOCTU, FPYNnbl) AN TOMIbKO B MPOLIECCE €ro NMpoTEKaHUA U
NoCTCObbITUIHO? SBNSeTCs NN oXuAaHue cobbiTus, NoaroToBka (Mpouecc) M roToBHOCTb K
HeMy (pe3ynbTaT) y)Xe nokasaTensaMum U3MeHeHuM, TpaHcdhopMauuu, a, 3HaYUT U BAUSHUS
camoro cobbiTns Ha cybbekTa?

OwyTnUTb npoucxoasiLiee C HUMM Kak cobbiTme pebeHOoK MOXeT TONbKO Ha ¢oHe
noBCeAHEBHON MU3HW. [lOBCEAHEBHbIN YPOBEHb XW3HeAesATeNnbHOCTW peanu3yeTcs B
KOHKPETHO-CUTYaTUBHbIX (pOpMax NoOBeAEHUS, AeATEeNbHOCTU U o6LeHns.

Cutyaumsi — BO3HMKaeT nNpu  B3aMMOAENCTBMM CybbekTa C  OKpyXXatoLwen
OENCTBUTENBbHOCTLIO N BKIOYaeT B cebs Tpu COCTaBASAOLWMX: CaMOro cybbekTa, OKpy»KatoLlyto
cpeay M B3aMMOLENCTBUS MexAy HMMU. B NoHATUM «CuTyaumsa» oTpakaeTcs Bce 60ratcrBo
B3aMMOAENCTBUIA CybbeKkTa M cpedbl B TEYEHME BPEMEHM CYLECTBOBaHMS cuTyauum [17].
I0.H. EMenbssHOB nNuWeET: <«YCBOEHME WHAMBUAOM TaKMX MATTEPHOB, WCMOJIb3YEMbIX B
onpefeneHHbIX CUTyaumax, CocTaBasieT OCHOBY €ro couuanbHblX YMEHMR, KOTopble
AETEePMMHMPOBAHbI 06y4daloWwmMMM BO3AENCTBUSAMIN OKpyxXatowen cpeabl» [9]. C TOYKM 3peHuns
noBeAeHYEeCKOro noaxoAda CuUTyauus TrMpeacrtaBnsieTca Kak Habop CTUMMyNoB, YC/0BUNA,
obcToATENBCTB, KOTOpble AEWCTBYKOT W3BHE W, HE3aBUCUMMO OT WHAMBMAQ, OKa3biBalOT
«CTUMynupylowee, obycnosavBarllee W KOpPpeKTupylolee BO34enCcTBMEe Ha CybbekT,
OETEPMUHUPYIOT €ro akKTUMBHOCTb W OAHOBPEMEHHO 3a4alT MNpPOCTPAHCTBEHHO-BPEMEHHbIE
rpaHuubl ee peanu3aummn» [26], @ MHTEPAKLUMOHUCTCKMUI MNOAXOA pacCMaTpUBaET CUTyaUMIO
KaK CTPYKTYpPY BO3MOXHOCTEW, KOTOPYHO <«..d €O34al ...MPU ydacTum [pyroro m KoTtopas
co3naeT U MeHsd, n ero» [19].
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YUnTbiBass OMUCAHHble Bblille MNpo6ieMbl CaMOOUEHKM W obpasa «S», MNoTpebHOCTb
CaMOyTBEPAMTLCSA U MOSb30BATbCA aBTOPUTETOM Yy CBEPCTHMKOB (B TOM YMC/ie — 340pPOBbIX),
6bITb MpUBMEKATENbHbIM AN OKPYXALWKUX U yBEpPeHHbIM B cebe, HeobxoaAnMMo 06paTuTb
ocoboe BHMMaAHME Ha Cco3daHue ANns AeTe C HapyLWeHHbIM MNCUXMYECKUM PasBUTUEM
«CUTyauui ycnexa». Ycnex fAaeT pebeHKy BO3MOXHOCTb UCMbITbIBATb SPKME 3MOLMOHAsbHbIE
nepexunBaHus (yAOBNETBOPEHHOCTb CO60M, padoCTb, BOCTOPr, cYacTbe, rOpAOCTb, asapT),
YOOBNETBOPUTbL  MOTPEBGHOCTb  UYyBCTBOBaTb  CcebA  YHUKaNbHbIM,  WMHAMBUAYAsbHbIM,
BblIAENAILWNMCA HEKUMWN pe3yNibTaTaMu (AOCTUXEHUAMU) cpean Apyrux. Ycnex npeanonaraer
coumanbHoe NpusHaHME N BO3HArpaKaeHne B pasnmyHbiX popMax.

Mpun CO34aHUMN «CUTYaLMIA ycnexa» HeobxoaMMO yUuUTbIBaTh, YTo ycnex [12]:
- yYallle BCEro CBA3bIBAETCA C JIOCTUXXEHMEM MOCTAB/IEHHOW LEeNu;

— COOTHOCUTCSI C TMPUIOXKEHMEM COBCTBEHHbLIX YCW/INIA B pPELIEHUN MOCTaBNEHHbIX
3apay (N03TOMY TaK BaXXHO FPaMOTHO Bbl6MpaTb CTEMNeHb TPYAHOCTU: CAMLLKOM Jlerkue — He
TpebytloT yCUNUA U HE NPUHOCAT YAOBNETBOPEHHOCTM, @ C/UWIKOM TpyAHble — UCTOLWAOT
NTMYHOCTHbIE pPecypcbl, CBA3aHbl CO CJIOXHbIMW MCUXO3MOLUMOHANbHBIMU COCTOSSHUSIMU U
3ay4acTyto TpebyloT OKasaHus nomMowmn);

- CBf13@aH C Ha/lM4YMeM KOHKPETHOro pe3ynbTaTa M ero OUeHKOW CaMol JIMYHOCTbIO U
oKpYy>atowmmMm (nosToMy TpebytoTcs YeTKME NapaMeTpbl OLEHKM);

- npegnonaraet cpaBHeHuMe (cebs, CBOW pe3ynbTaTbl C APYrMMKM  NOABMU W
pe3ynbTaTamMn) W BHOCUT 3/IEMEHTbl KOHKypeHuunM B obpasoBaTenbHyto cpeay. [Ons
onTUMM3aUNM CUTyaumMn HeobxoaAMMO ypaBHOBECUTb ee cpaBHeHneM cebsa ¢ camum cobon (Ha
npeabiayweM sTarne pas3BuUTMSA) M CBOMMU COOBCTBEHHLIMW pe3ynbTaTamMu (BO3MOXHO — C
pe3ynbTaTaMu B APYrUX CUTyauumsx W Buaax AeATEeNbHOCTU). B cuiy OTMEYUEHHbIX BbilIE
npobnem c pasBuMTUEM BbICWIMX (GOPM MblleHusa, cnabo pa3Buton pediekcmein, BO3MOXHbIX
NCKaXxaloLWwmMX NPOSIBNEHMIN MCUXOOrNMYECKUX 3aLUMTHbIX MEXaHM3MOB, AETAM C HapyLEeHHbIM
NCUXMYECKMM  pa3BUTMEM TpebyeTcs NOMOLWb 3aMHTEPECOBAHHOrNO  BOCMUTbIBAOLLEro
B3pOCNOro.

Mockonbky B 06pa3oBaTeflbHOM MpPOCTPAHCTBE pebeHOK BK/IUYEH B CUCTEMY
B3aMMOOTHOLIEHMIA C APYrMMU AETbMU, U 4YeM cTaple pebeHok, TeM 6onee 3HauYMMbIM
ABNIAETCA MHEHME CBEPCTHMKOB U pedepeHTHOW rpynmbl, BO3MOXEH MyTb OT KOIEKTUBHbIX
JOCTUXEHUN B CUTyauumsix obliero ycrnexa K nocneayloweMy niaHMpoBaHUIO U peanusaumm
CUTYaUM NMYHOIO ycnexa Ana Kaxaoro pebeHka.

Ewe 1.C. BbIrotckuM 6bI710 3aMeYeHO, YTO «MNepexumBaHMe Kakon-HMbyab cuTyauuwu,
nepexmeaHue Kakom-nmbo cpeabl onpeaensieT To, Kakoe byaeT MMETb BAUSAHME 3Ta CUTyauums
Wnn sTa cpega Ha pebernka» [3, c. 73]. Ona peten m MnoapoCTKOB C HapyLEeHUsIMU
NCUXNYECKOro pa3BuUTUSA sieyebHasi cpega, B KOTOPOW y4YnTbIBaKOTCA nNpobaembl n ceoeobpasme
npouecca [AeTCKOro pasBUTUS, OCOXHEHHOro 60/1e3HEHHbIMM WU AEenNpPUBALMOHHBLIMU
COCTOSIHUSIMM, KOTOpasi eCTeCTBEHHbIM 06pa3oM CrocobCTBYeT yAOBETBOPEHMIO aKTyaslbHbIX
n dopmupyowmxca noTtpebHocTeln, MMeeT noTeHuuan W cpeactsa Ans  oboraweHus
XXU3HEHHOro OnbiTa AeTeill, Cco34aeT BO3MOXHOCTU W NpeaocCTaBnseT YCNoBUs AN
MOJIHOLEHHOIrO B3aMMOAENCTBUSI CO 340POBbIMM CBEpPCTHMKaAMM — 4BNseTca Haubonee
6naronpusaTHol. NokasaTenem kayectBa M 3pHEKTUBHOCTU fiedebHOM cpeabl, Ha Hall B3rnsg,
ABNSEeTCa TepaneBTUyeckuit addekT, pesynbTaT, MO3UTUBHOE U3MEHEHME B CYyObEKTUBHOM
COCTOSIHUM pebeHka u/unmn B 06bEKTUBHbLIX (POpMax ero XUsHeaesTeNbHOCTU — MNOBeAEeHUM,
obuweHnn, agantaumm n coumanunsauymn.

MoaBoass WTOr pacCMOTPEHUD W aHanum3dy ¢akTopoB nedyebHor cpeabl B
obpasoBaTeqlbHOM MNpPOCTPAHCTBE ANs AeTell C HapyWeHUsIMU MNCUXMYECKOro pasBuTuUS,
cneayeTr OTMETUTb, UYTO B [OAHHOW CTaTbe€ OYEpPUYEHO MOJIe HAyYHOro nOucKa, BblAENEHbI
OCHOBHble KaTeropum AN aHanAu3a W KOHKPEeTM3auuu, NOoCTaB/ieHbl BOMPOCbI, OTBETbl Ha
KOTOpble MOryT O6biTb MOAYy4YeHbl B XOA4e AanbHEWWWX uccneaoBaHWi. Hamu nnaHumpyetcs
n3yyeHne @akTopoB W ycnoBunh nedyebHom cpeabl B obpasoBaTe/ibHOM MpPOCTPAHCTBE
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yuypexaneHui  pasfnuyHbliX BMAOB  (KOPPEKUMOHHbIX, WHTErPUPOBAHHbIX, WHK/O3UBHbIX,
KOMOBWHMPOBaAHHBIX M Ap.); OPMUPOBAHNE MHCTPYMEHTaNbHO-ANArHOCTUYECKOro KOoMMekca
ANs aHanu3a u oueHkn nevyebHo-cpenoBoro noTeHumana; paspabortka, anpobauums u
BHeagpeHne B obpa3oBaTesibHOe MPOCTPAHCTBO MCUXONPOMUIAaKTMYECKON MporpamMmmbel ANs
AeTeln U NoAPOCTKOB, OPUEHTUPOBAHHOM Ha NpuUBAeYeHne pecypcos nedebHon cpeabl.
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Abstract

Educational space (environment) is regarded as a resource to meet the needs of children and
adolescents with mental development disorders, as a set of conditions and opportunities for
development, adaptation and socialization in accordance with the current trends, integrated
approach to learning. Introduction of healing environment factors into the educational space of
different kinds of establishment contributes to the integration of children's identity development,
complicated painful and deprivation states, provides opportunities and conditions for full
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interaction with healthy peers, expanding the experience of children. The results of the author's
studies of the formation of identity, personality characteristics and relationships, proxemical
behavior, perception and evaluation of educational parents practice by teenagers with mental
underdevelopment and the deficiency type of dysontogenesis.

Adolescents with disabilities less than healthy children, expressed social activity, conflict, risk
tolerance and more manifest social normativity, diligence, the prevalence of specific forms of
thinking. Boys and girls with disabilities femininity are prevails over masculinity. Adolescents with
mental retardation and cerebral palsy manifested infantile fixation on childhood and slows down
the process of psychological separation from parents. Adolescents with mental retardation
characterizes inadequately inflated self-esteemm and adolescents with cerebral palsy — a
significant mismatch level of aspiration and self-esteem for most scales, which provokes conflict,
causing anxiety personality. Factor analysis showed that teenagers are the most significant self-
intelligence and abilities, appearance, and body shapes. High self-esteem is these indicators are
the basis for the formation of self-confidence.

Teens with disabilities evaluate education of parents as disinterested-distanced, directive, hostility
to them inconsistent. Form teacher performs the function of compensating for teenagers who do
not add up close trusting relationships with parents. Parents of healthy adolescents exhibit more
positive and less prescriptive interest in the relationship with their children growing up.

Discusses the relationship of children with mental development disorders with healthy peers, with
teachers, with an educational establishment, with parents, as well as events and situations — as
factors in healing environment. The criterion for the quality and effectiveness of healing
environment can be a therapeutic effect — a positive change in the subjective sphere of the child
and (or) the objective forms of his life — behavior, communication, adaptation and socialization.

Key words: healing environment factors; educational space; problems and especially children
(teenagers) with mental development disorders; the interaction of the child with developmental
disabilities with the educational environment; relationships; events; situations.
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It's no secret that today's children rather spend most of his life in the space of various
educational establishment, where the process and the result are: education, training and
development, the formation of activities and experiences of relationships with children and
adults, adaptation and socialization, psychological support, correction and rehabilitation, care
and maintenance. Thus, environment, generating in the space of an educational institution, it
is important for their life situation, the terms of psychological comfort, emotional stability,
the active development of the world and the successful implementation of educational and
productive activities. Educational space is a resource for personal growth and gaining social
skills of the child [16].

S.K. Nartova-Bochaver notes in modern applied psychology there is a tradition to use
the concepts of space or environment in relation to educational practice as a metaphor,
emphasizing the multifactorial nature of the interaction in this sphere of life [Ibid.]. We are
relying on the semantics of the concepts of "environment" and "space", in this article we
will operate them as synonymous.

V.A. Jasvin [27] defines the educational space as a system of influences and
personality formation conditions for a given sample, as well as opportunities for its
development contained in the social and spatial-objective environment. In the educational
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space of each subject of the educational process operates using spatially substantive
elements of the environment in the context of existing social relations. Integrative measure
of the quality of the environment is developing educational capacity of this environment to
ensure that all subjects of the educational process system enabling effective personal self-
development, i.e. that the environment provides a subject than it provides and that it offers.
In the situation the child's interaction with his educational environment for environmental
opportunities complementary to its needs, the child shows proper activity, becoming a real
subject of their own development and the subject of the educational process.

It is believed that the most of children with various disorders develop in a specific
environment "forced simplicity”, the most adapted to the characteristics of children, limiting
their experience and interaction with healthy peers. Therefore provides a special work to
introduce the child into a more complex social environment — the gradual and systematic
expansion of everyday life experience and social contacts.

Modern trends in the education of children with disabilities are actively oriented society
on adoption and assimilation of the values of integrated education — joint teaching and
education of children with disabilities and have no such restrictions — through the creation of
additional special conditions (i.e., through the introduction of healing environment factors in
the educational space of establishments).

From the point of view satisfaction the needs of children with disabilities (limited
health possibilities) in the space of an educational establishment among the healthy peers
(integration / inclusion) the space should be:

e safe — allowing to deliver adapted lifestyle;

o friendly — with the potential for a favorable development and self-actualization
(the variety of environmental resources and free access to the game, research, knowledge);

o psychotherapy (treatment) — having compensatory, healing and stimulating
effect on the development of human needs and meanings [16].

Healing environment for children with mental development disorders in an
educational establishment (by analogy with the arguments M.Y. Gorodnova, 2013) [5; 6] can
be represented as a field in which the interaction with other people differentiate and meets
the needs of the child, there are processes occurrence of events of socialization and design a
holistic experience. Subjects of healing environment in an educational establishment may be:
directly the learner — child with mental development disorders, his parents, teacher,
teaching a child, healthy peers (class), educational establishment (such as a collective
entity). Significant factors healing environment in an educational establishment js the
relationship, events and situations. Organization and design of healing environment, in fact,
are different deployment options subject-subject and subject-object relations, which included
a child with mental development disorders, and events and situations — there are objectified
forms of these relationships.

In our study of personal sphere adolescents with mental underdevelopment and the
deficiency type dysontogenesis, teenager’'s perception of educational practice parents were
identified general and specific characteristics of each group. The study involved three groups
of adolescents with mental development disorders: with mental retardation with cerebral
palsy (CP), hearing impaired (study group) and a group of healthy adolescents studding in
regular school [11]. Psychodiagnostic methods were applied: "Age. Sex. Role." (ASR)
E.G. Eidemiller, V. Yustitskis, S.V. Kudryavtseva and methodology of self-appraisal Dembo-
Rubinstein in modifications A.M. Prihozhan; "Adolescents about parents" (AaP)
L.I. Wasserman, I.A. Gorkovaya, E.E. Romitsyna; CIDS scale for research proxemical
behavior of adolescents; multivariate personality questionnaire by R. Cattell, the method of
color choices (modified test M. Lusher) and color test of relations (CTofR) A.M. Etkind.
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Based on the features of formation given below consciousness (sex-role identification
and sex-age identification, self-esteem and level of aspiration), personal characteristics and
the system of relations proxemical behavior (distance in social interaction and personal
space), teenager’s perception and evaluation of educational practice parents, we can
hypothetically imagine what factors are necessary healing environment in the space of an
educational establishment not only to meet the current needs of children and adolescents,
but also to create favorable conditions for developing and socializing.

Revealed that boys and girls with disabilities femininity prevails over masculinity. In
our opinion, the masculine gender role identity difficulties youths linked to the fact that the
education of children in the family and the school is carried out mainly by women. Lack of
male influence, the lack of direct communication among adolescents adult men who can be a
model for gender identity complicates the timely establishment of one of the most important
components in the structure of I-concept of personality — gender role identity. The
importance of the role of the man, the father in the development of boys and girls and
indicates a greater total weight preferences and rejection of male portraits. The results of the
factor analysis suggest the importance of the influence of the father image on self-
assessment system and build self-confidence in adolescents of both sexes. Adolescents with
mental retardation and cerebral palsy manifested infantile fixation on childhood and slows
down the process of psychological separation from parents. While the majority of adolescent
mother closer and emotionally positive relationships, while his father — contradictory,
conflicting, painted, including negative emotions. In our study, except in relation to the
image of his father became teenagers with hearing loss. Deaf boys clearly expressed
emotionally positive attitude not only to his father, but also to the male sex in general. Deaf
girls attitude to his father — ambivalent, combining different emotional expressions, but
undeniably — meaningful.

In our study, self-assessment system and the level of claims teens revealed features
peculiar to various embodiments of impaired development. Adolescents with mental
retardation characterizes inadequately inflated self-esteem — the highest among all the
surveyed subjects — which fully corresponds to the structure of the defect and the literature
[10]. The system of self-evaluations of adolescents with cerebral palsy reflects considerable
disagreement level of aspiration and self-esteem for most scales, which provokes conflict,
causing anxiety personality. Boys and girls with cerebral palsy have low self-esteem scale
characterize "the figure, the body" and "confidence". Surprise to us was the fact that among
all the subjects the lowest self-esteem and level of claims on all scales are boys and girls
with hearing impairments.

The results of the factor analysis suggest that the system of self-assessments in
adolescence are the most significant self- intelligence and abilities, appearance, and body
shapes. High self-esteem is these indicators are the basis for the formation of self-
confidence.

Because teens with disabilities almost all his life are in a morbid state, the boundaries
between health and disease erased. Correlation analysis showed that self-reported health in
adolescents with cerebral palsy and mental retardation is isolated, has no connection with
the level of claims, communication with other indicators — is minimal, whereas the deaf and
normally developing adolescents self-reported health is included in the system of self-
evaluation and the level of claims. Deaf children in terms of "health" is the highest self-
esteem (self-esteem all others below). It is noteworthy that in contrast to all other
characteristics, health — is a reality, and to have high self-esteem on this scale do not need
to do everything myself, and not have to strain to reach success, i.e. this — a manifestation
of passivity adolescents. On the one hand, adolescents consciously noted the high level of
claims and self-rated health, on the other hand, when the color choice — lack of confidence
in conjunction with unstable self-esteem. At the same time there is a setting that the
presence of health problems (i.e, lack of hearing) will be a hindrance in the future to fulfill
the dreams and hopes, in particular associated with high social status, a prestigious
profession, material wealth. This setup creates a sense of helplessness and hopelessness.
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In the study of the perception of educational practice of mother and father, it is shown
that boys and girls with disabilities evaluate education as disinterestedly — distanced,
directive, hostility to them, to a greater or lesser extent inconsistent. In the perception of
young people with developmental disorders fathers are more prescriptive and inconsistent
than the mothers. It should be noted that high scores on the scales of "prescriptive" and "
inconsistency" adolescents with developmental disorders similar to delinquent teenagers
studied I.A. Gorkovaya [2]. It is important that the assessment of educational practices of
mothers of young boys and girls with hearing loss noted hostility, autonomy and
inconsistency only low-and middle points, whereas adolescents with cerebral palsy and
mentally retarded characterizes the tendency to high ratings. Comparative analysis of the
results showed that parents of healthy adolescents exhibit more positive and less
prescriptive interest in the relationship with their children growing up.

Proxemical adolescent behavior reflects the current structure of meaningful
relationships with parents, peers and adults. It manifested personality traits and age needs
of adolescents, as well as significant for I-concept of personality specifics of gender identity
of boys and girls. Teens with disabilities closest distance set in communicating with parents,
however, at high estimates factor criticism reflecting high interest and total control of the
parent in relation to their child, the distance to communicate with that parent is increased,
and with a form master — decreases. That is, the form master can perform the function of
compensating for teenagers who do not fold close relationship of trust with their parents (or
one of them). In adolescents with cerebral palsy closest distance in communication with the
form master that significantly distinguishes them from all other subjects. For these teenagers
close distance to the form master reinforces the sense of calm and security, reduces anxiety
associated with lack of confidence, originality judgments. Correlation analysis showed that
adolescents with close quarters in communication with the form master, consider themselves
outwardly attractive, have high aspirations to develop intelligence and abilities, feminine
gender identity, quiet, dutiful and responsible. Thus, despite the fact that in adolescence
influence adult adolescents reduced for many seniors good form master plays a significant
role by performing compensating emotionally — stabilizing and guiding function for the full
development of adolescents.

The girls with disabilities than healthy peers, the distance are more in the interaction
with the mother and with strange boys and girls. It characterizes them less sociability and
openness that personal characteristics, which is confirmed by Cattell’s test.

In the study of personality characteristics were established significant differences: in
adolescents with developmental disorders is less than healthy, expressed social activity,
conflict, risk tolerance and more manifest social normativity, diligence, the prevalence of
specific forms of thinking. Although tension and anxiety significant differences between the
study and control group showed no mean values show that anxiety adolescents with
developmental disabilities is higher than in healthy; tension characterizes the group of
adolescents with cerebral palsy.

The results of our study allowed us to describe the psychological portraits of each
group of subjects and highlight the specific characteristics of adolescents, depending on the
leading problems in the structure of the defect. Adolescents with mental underdevelopment
main problem — the low level of development of thinking, uncritical. Therefore, all
adolescents with mental retardation, the highest self-esteem among all subjects and
irrational-overstated the level of claims on most scales. The higher the level of claims, the
harder it is to achieve. Therefore, when it is impossible to satisfy their claims, they will
experience resentment, anger and aggression in the world and others that do not meet their
expectations. In adolescents with cerebral palsy main problem is motor and bodily
imperfection. For this reason they are dependent on adults experiencing tension, anxiety,
there is no timely reorientation with significant adults to the reference group of peers. Self-
assessment system is characterized by a significant mismatch between the level of claims on
most scales. Problems positive assessment of his body partially offset by the high
assessment of their intelligence and abilities. Boys and girls with cerebral palsy, emotionally
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without taking themselves really want to be accepted and recognized by others. Often they
are ready to be what they want to see around, even if it does not fit their personality, and
this in turn will lead either to intrapersonal conflicts or interpersonal conflicts with others.
Adolescents with hearing loss the main problem is the difficulty of communication and
specificity. Lack of significance peers contradictory attitude to friends does not stimulate the
growth of the level of aspiration and self-esteem, and parents, in spite of positive
relationships with teenagers, no longer have a meaningful impact on the self-esteem of boys
and girls. As already mentioned, for adolescents with hearing loss characteristic passivity.
Anxiety associated with the forced abandonment of hopes and dreams due to impaired
hearing compensated disillusionment, leaving the illusion meet their own moods and desires.

Obviously, the above problems and peculiarities of development of adolescents with
different options dysontogenesis impede communication and interaction with peers
(especially — healthy), distort the shape of self-affirmation in society, impede the
establishment of close intimate personal relationships and in general are seen as a risk
factor for borderline neuropsychiatric pathology [18; 21].

How does the educational environment may help to solve the problems existing in
children with mental development disorders? How does available in the educational space of
psychological-pedagogical potential provide psychological security and provide opportunities
to meet the needs of children? For which factors and conditions does educational space
become healing for those who need it?

As already mentioned above, healing environment factors in the educational space are
relationships, events and situations, and the organization and design of hearing environment
— there is the deployment of these relationships, productive living life situations and events
taking place with a child.

Relationships with peers (mostly with healthy, taking into account the integration
processes in the education system) carry a strong potential for development and self-
improvement of the child, a teenager. Of course, in that case were positive. Constructive
relations arise on the basis of mutual sympathy, common goals, values, interests, joint
ventures, in which interested participants. The question of how a child with mental
development disorders with its specific features of appearance, communication, behavior and
activities of personality can be attractive and interesting — is not idle. Supporters of the
ideas of integration in education mostly rely on the development and expression of tolerance
among healthy children in relation to children with any special needs. But tolerance may
prevent or correct the negative effects towards the child with "features", but by itself does
not generate nor sympathy, no interest or motivation for active engagement. Value
relationships with healthy peers for a child with mental development, of course, is that being
in this environment, it has a real model for personal identification (including gender role,
gender and age), and may in everyday interaction (situation) to develop new behavioral
strategies, activities and communication. Please keep in mind that the evaluation of actions,
the success of the development of various modes of action carried peers truthfully and
directly, not always consistent with the claims of a child with disabilities, the expectations of
the teacher or parent. The pervasive nature of manifestation of destructive relationships
schoolboys in the team — emotional rejection, cynicism, harassment, bullying, violence
demonstrates the need for "recovery" of the educational environment even healthy children
and adolescents.

Relationships in the "teacher — a child with mental development disorders" suggest
filing requirements for certain cognitive activity and the formation of general educational
skills student, evaluate progress, and to broadcast social values for the assimilation of their
child. From the position of teacher presentation of certain requirements for a child with a
developmental disorder, it is important that these requirements were not formulated
specifically for him, and would be fully consistent with the standard system requirements for
all students (which does not prevent them to individualize the volume level for the child with
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mental development disorders). Only with this approach we can talk about the real (not
declared) focus on the provision of equal opportunities for all children. The creation of a
learning environment in the special conditions (which they would not exist, and what would
not argumentative) will always provoke ambivalent children and adults as a child himself
with the "features" and the humanistic values — equality, justice, care and support.
Ambivalent attitude manifests itself in real teaching practice, such as inadequate assessment
of the performance of children with mental development disorders — he put "5" where
ordinary child will not put, with arguments such assessment is often replaced by praise "Well
done!", despite the presence other children in the educational situation. And all the children
understand that the teacher put "5" not for the fact that the result is so good, but for the
fact that it is the result of a "special" child. Because the teacher is included in the dyadic
relationship with a child with disabilities, and in parallel, in the system of relations "teacher
— a child with developmental disorders — other children (form)", it is important that these
relations were not only student-centered, but also pedagogically — suitable character.
Pedagogical expediency dictates not to reduce the level of requirements for a child with
special needs (and especially, do not create them especially for him), and together with the
child, "in dialogue" to look for possible ways of compliance with the general requirements,
helping the child develop the necessary skills to form desired properties and qualities to
achieve the result. Teachers can be involved in this search for all possible resources of the
educational space — human (other teachers, other children, parents) and environmental
(information technology equipment, teaching aids, organizing and structuring the space-
objective environment, change tempo and rhythmic characteristics of the educational
process etc.), becoming a mediator (mediator) in uncovering opportunities for child
protection and direction of constructive activity on the child's environment. In this case, the
teacher and the child with mental development disorders are still interested in each other,
their joint efforts produce results, by which one becomes more competent and confident,
strengthening self-esteem. Training and education of a child with mental development
disorders in the team healthy peer educator becomes a burden and not coercion, and
difficult, but interesting pedagogical task whose solution is increasing the demand for
professionalism and specialist forms the respect of colleagues and parents, expanding their
own personal resources.

The child's relationship with mental development disorders to the collective entity —
the educational institution (school) deployed directly through contact with the space-
substantive component of the educational space and indirectly — through the perception of
norms, rules, values, traditions, opportunities and constraints of a particular educational
institution and broadcast many participants in the educational process directly or indirectly
through a system of symbolic messages.

V.A. Jasvin from the position of ecopsychological approach identifies a number of
psychological patterns of perception of the educational environment [27].

1. Educational environment is not particularly firmly fixed boundaries. Educational
environment acts as a functional unit, in the sense that in relation to a particular child, it
performs a single educational function — the function of his personal development.
Subjectively allocated our consciousness the individual segments of the educational
environment organically and systematically related to each other, into one another, forming
a single integrated educational environment of a particular child. Boundaries within a holistic
educational environment subjectively created, constructed by man according to his life
values, attitudes, goals, and the nature of its activities. In relation to teachers and parents
can state a kind of subjective psychological phenomenon "zone of personal educational
responsibility”, which in practice is expressed in the debate "what should and what should
not do school" and "what could take care of their own parents themselves". Thus, the
boundaries of the educational environment subjectively defined by the subjects of the
educational process (teachers, parents, students), we can say that everyone in a certain
sense, sets the boundaries of their educational environment.
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2. Educational environment simultaneously affects all the senses, so it is important
that the educational environment has a positive impact on a balanced visual, auditory, tactile
and other perception of children. With regard to children with disabilities, it is appropriate to
differentiate the degree of saturation and complexity of the environment. Excessive
saturation and excessive complexity can lead to information overload and emotional child.

3. Perception of the environment due to the nature of human activity. Everyone
perceives and evaluates things and objects of the educational environment in accordance
with the manner in which a particular item can be used in its concrete material and practical
activities, communicating and interacting with others. Here the principal point is the need to
identify what is important for children with mental development disorders (interested in
perception and opinion of the children themselves) and to correlate it with the existing
representation parenting adults about what is important to children.

4. Each element of the educational environment, along with the physical
characteristics and also has social value. In the social value of each element of the
educational environment is fixed a certain social experience. These social values absorbed
man in the socialization process in the future largely determine the perception of the
educational environment. Thus, in terms of perception of the educational environment — it's
not just a set of physical, chemical, and other irritants that affect human analyzers, but also
a system of appropriate social values. Or that the educational environment with the help of
her characters encoded in person guidance translates to a certain mode of behavior. It is
symbolic meanings of the educational environment is transmitted person motivational
information governing his actions that ultimately is an integral feature of the perception of
the educational environment as a whole. In this sense, the educational environment can
become as integral stimulator personal activity, and have a depressive effect.

5. In the perception of the educational environment plays a role performance "center
— periphery". "Center" of the environment and all that is in it, psychologically, has more
value than the "periphery". Shown that teachers in the classroom, as a rule, pay more
attention to students whose jobs are located in the central part of the school premises. The
"epicenter" is the working place of the teacher. In some cases, teachers are focused
exclusively pupils sitting "in the middle", completely ignoring the problem of "peripheral”
students, even when they tried to signal them. Characteristically, the peripheral areas of the
educational environment in all respects paid much less attention than the "center." These
peripheral areas can be attributed bellhops deadlocks under stairs space, etc., which tend to
remain out of sight of inspectors and visitors, but for the students themselves, they make an
equal, not less educationally significant part of the educational environment.

6. Perception of the educational environment characterized by integrity. Environment
is perceived not as a "collection" of objects, surfaces, shapes, colors, smells, and as a whole,
against which clearly distinguish separate parts. In other words, the perception of the
environment is always one piece, but at the same time selectively. In this case the person is
an organic and integral part of the environment, which he perceives [4]. Holistic perception
of the environment is a complex cognitive process involved not only to obtain initial
information about the environment, but also with the mental operations, decision-making,
etc. Educational environment "as a whole" organizes and determines the perception of
certain elements of the environment — a holistic perception of the environment is more
important than the perception of its individual elements. It is a holistic perception of the
educational environment (often not even fully aware of the subject) is the basis of the desire
to be in this environment, or, conversely, feelings of alienation and environment "of feeling
at ease".

Spatially substantive component includes spatial conditions and objective means, the
totality of which enables the required spatial actions and behavior of the subjects of the
educational environment. Providing educational environment varying capabilities to suit a
specific need, "triggers" of the subject to show appropriate activity, attach to the fact of the
presence of this feature in the environment fact their behavior.
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G.A. Kovalev with co-author [quo. by 27] give the following principles of space-
subject structure of the educational environment, which can be defined as optimal:

1. The principle of diversity (heterogeneity) and complexity, which provides for a
possible spatial and object selection by all participants in the educational process.

Organization of heterogeneous and complex spatially-subject structure of the
educational environment creates an opportunity to exercise a constant spatial and object
selection by all subjects of the educational process. In such an environment, subjects may
not only look for, but also its design objects motor, sensory, manipulative and cognitive,
gaming and artistic activity. Structurally complex and diverse educational environment
provides a variety of complex subjects opportunities provoking them to display of
independence and free activity.

V.A. Jasvin notes [27] that in the context of educational institutions can often see a
situation where complex objects, potentially capable of providing educational opportunities is
spatially localized and almost severed from the educational environment. For example,
constantly locked ("for safekeeping") computer class or even an ordinary gym, also locked
up "for security". The mere existence of a school or in the family of one or another
developing spatially-elements is not subject domain of the educational environment as long
as this resource is functionally involved.

Organization of heterogeneous and complex component of the educational
environment involves the creation of a number of corresponding "microenvironments" — this
is a board where you can draw as many faces, and it's "green corner" in one of the vases
which you can bury your "secret" under the piece of glass, and it is aquarium for inhabitants
of which are very interesting to watch, and this and many other things that can be...

2. The principle of connectivity between different functional areas, which means that
there are possibilities of using elements of multifunctional spatial environment, creation of a
contiguous space.

Organization of connectivity between different functional zones spatially-subject
learning environment creates the possibility of the education process to take its different
types of educational activities as interdependent and mutually reinforcing.

As stated above, psychological patterns of perception of the educational environment
is the human desire to establish the boundaries of subjective even within the "whole" of the
environment. Such subjective boundaries easiest "bound" subject to certain objective
benchmarks, as that act and the space between the bad related functional areas of the
educational environment. As a result, this functional single local educational environment is
psychologically dissected, which in turn creates the preconditions for subjective selection in it
and the contrast between "their", "our" and "them", not "our" spatially-substantive parts and
components. Such a division of the spatially-objective component of the educational
environment is gradually transformed into division and social component of the territorial
jurisdiction.

3. The principle of flexibility and control environment that requires the ability for
functional changes of different items depending on the educational process.

Organization flexibility and manageability spatially-subject learning environment
provides the subjects of the educational process opportunity to display their creative,
transformative activity. This environment creates opportunities for change of the
environment of the objective world. Flexibility and manageability spatially substantive
component of the educational environment creates unique opportunities for teaching
teachers who can encourage children to be active, to make independent decisions not only
verbal means, but also by changes in the operative space-objective environment.

4. The organizing principle of the medium as a carrier of the symbolic message that is
associated with the provision of additional relevant information to participants in the
educational process, enhances their ability to manage this environment.
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Organization of spatially-subject educational environment as a carrier of symbolic
messages to subjects of the educational process provides additional opportunities cognitive,
aesthetic, ethical development, and may also play an important role in the development of
the social component of the properties of the medium, as solidarity and consciousness.

It is very important to the educational process, each subject had the opportunity to
make space in their educational environment (for example, to attach to the wall in the
classroom, to his table) object that has a special symbolic value to him personally. Many
authors have recognized that people have a need to somehow mark your personalized site
environment — favorite photo, thing left someone, some "improvement" in this space. This
creates a sense of "ownership" control "their" portion of the medium.

5. The principle of personalization (individualized) environment that provides
educational process subjects the ability to meet the needs in a personalized space.

G.A. Kovalev: "The child must, first of all, have own corner, his own territory. For its
normal development, the child must feel the owner of the world, its separate parts; check
themselves, their capabilities on it and its properties — on itself" [quo. by 27]. The presence
of such individualized primary site provides the child a sense of physical and emotional
safety, satisfying the relevant basic biological need (Maslow), which is a prerequisite for his
personal development.

Meeting the needs of educational process in an individualized space, one of the basic
requirements for the organization of spatially-objective component developing educational
environment. Found that the absence of a modern educational establishment such spaces
where the child could be alone and relax from the hustle, get out of control at the time of
teachers, adversely affects both the current emotional state, and in its relation to the
educational environment.

6. The principle of authenticity (congruity life manifestations) environment that
creates all participants the opportunity to life in the most favorable to them rhythm
corresponding age, individual and other features.

When organizing spatially-subject educational environment for preschool and primary
school age accounted for their high physical activity and emotional perception of the world.
Accordingly organized space, providing unlimited opportunity motor activity, and where
children can run and climb and jump, and crawl. Such an environment also saturates
emotionally significant symbolic objects: toys, colorful paintings, etc. For school-age children
and adolescents can be organized space, located to various forms of interpersonal
communication and interaction with each other, cognitive and creative activities solitarily or
in small groups with the same interests, the implementation of project activities for children,
promoting self-assertion and self-realization.

Relationship "a child with mental development disorders — family" needed when
considering medical factors in child relationships and the educational environment.

V.A. Jasvin introduces the concept of the local educational environment [27]. Beneath
it he realizes the functional and spatial association subjects of education, between which
established close relationship diverse group. Family environment, being the first medium,
forming and raising a child with mental development, for a long time remains "prism"
through which the child perceives himself as a person and as a student, educational
establishment, personality and work of the teacher, the installation creates the world around,
people and relationships. Clearly, there is interpenetration of the local educational
environments. Family educational environment and the environment of educational
institutions interpenetrate each other.

Applied to parents of children and adolescents with developmental disabilities, many
authors describe an adverse impact parenting style on personal development of the child
[13], grouping the individual aspects of improper upbringing according to their pathogenic
significance.
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1. Noncompliant parents abilities and needs of children, the rhythm of their
psychophysiological development, constitutional and sexual characteristics. This means a
large number of demands, liabilities, regulations and conventions that hard to implement in
practice and exceed the capacity of assimilation of children. Maximum is manifested with
authoritarian parents (rigid, dominant, hypersocialized) personality traits, as well as parents,
patients neurosis.

2. Failure of individuality and emotional rejection of children. Both types of failure
expressed irritated, impatient attitude, frequent censure, threats and physical punishment
and a lack of tenderness and affection. Failure of individuality — a consequence of
misunderstanding parents peculiarities of development of their children, imposing them
stereotyped solutions fits-all approach to education. Emotional rejection as insufficient
warmth in relationships with children, may be a manifestation of emotional immaturity of
parents and child unjustified expectations and demands of parents.

3. Uneven education in different periods of life of children by one or both parents;
uncoordinated approach to education by parents and other family members. Manifested
contrasting strict restrictions and prohibitions one parent and pandering permissive attitude
of the other.

4. Inconsistency of education, its unevenness and inconsistency of each of the
parents separately. Instability in the treatment of children means higher tone, scream, the
overall emotional unevenness.

5. Anxiety in education is a constant concern for the child, the presence of excessive
fears and limitations.

In families with children with mental immaturity, have a low level of activity in the
organization of parents for child development activities, the extreme uncertainty in the
organization of its communication with peers, searching and organizing space for such
communication, as well as more rare use in the education of the child by other members
family and close relatives. According to T.E. Kuzmina [15] in primary school children with
mental retardation detected a strong emotional attachment to the mother, not depending on
the lifestyle of the mother and her relationship to the child. Many children do not reject
negative personality traits preimage antisocial mother, so there is a likelihood of further data
assimilation qualities of such a child and fixing them as models of behavior and personality
organization himself. Children whose mothers exhibit positive personality traits and a
positive model of behavior, also showed a tendency to assimilate and retain data qualities in
behavior and personality.

Parenting children with mental immaturity is rapidly becoming overprotective features.
Parents' perceptions of children as incompetent and often limit their activity, perform actions
that a child can do by himself, is not conducive to the development of the potential of the
child. Parents are not able to cope with the problems of mental age and personal
development of children. They are intent on creating the perfect image of a child, while
exercising excessive rigor and intolerance [13]. In families mark out parent, especially
motherly rudeness, aggressive style of command relationships with their own children.

I.V. Dobryakov, S.V. Tsereteli indicate that 78 % of children with cerebral palsy
receive inharmonious education [8], more often — overprotective. In some families there is
an emotional rejection of the child, education of instability. Natural consequence of
inharmonious education is the fact that the majority of children and adolescents with
cerebral palsy have neurotic and neurosis-like symptoms.

According to V.V. Tkacheva [25], the mother of a neurotic type in terms of education
show inconsistency in their relationship with the child is absent demanding, and sometimes
necessary rigor. These mothers around making concessions child satisfied that the child
learns to do something himself and believe that more is nothing to expect from him.
Authoritarian mother have a proactive stance and believe that their children's problems can
be resolved. However, many of them peculiar to inadequate application of educational

Meditsinskaya psikhologiya v Rossii 29 www.mprj.ru T. 6, N2 1(24) 2014



MEOULUMUHCKA S
NCYXONOrms B POCCUM

measures to the child — age and inadequate opportunities requirements, severe forms of
punishment (shout, suppression of personality, slap, assault). Mothers themselves do not
consider their behavior as wrong. As a result of this form of interaction is often a cause of
secondary fractures in children: tics, enuresis, stuttering. Mothers psychosomatic type of
behavior manifested normativity, they are not satisfied with the scandals and quarrels, they
tend to feel sorry for the child, to help him, and sometimes do for him what he can not do
himself.

N.K. Spitsyna showed that mothers who do not have higher education, have more
difficulty in dealing with a child suffering from cerebral palsy. They are more inclined to
severity of sanctions, educational manifestations of uncertainty [23].

Compared with healthy children, the dependence of the child with cerebral palsy from
the family and, above all, from his mother, leveled with age much slower. In this process of
emancipation the harder, heavier degree of movement disorders.

Problematic relationships observed in the families of hearing parents of deaf children
[13]. Hearing parents can not adjust as successful communication with their children using a
small set of words and sentences already learned friendly, and natural gestures. Mutual
misunderstanding social contact causes significant emotional relationship identity in deaf
children with others. In such families, children expressed less sympathy and affection, and to
his mother and father. Relationship with his mother was emotionally depleted, and with his
father — overly saturated with negative emotions. Mother disapproved enough children for
good deeds showed indifference when their bad behavior. Fathers, in contrast, sought to
demonstrate to the children "male character" and to inculcate in them the rules of good
behavior. At the same time families of deaf children of hearing parents showed a positive
attitude towards brothers and sisters are more likely than their parents. This can be
explained by the possibility of closer social contacts deaf children with siblings on the subject
— a practical level, which does not occur in communicating with parents. In the diagnosis of
the impact of family relations on the personal development of deaf children (communicative,
social adequacy of behavior, desire to dominate in interpersonal relationships) showed that
deaf children of hearing parents have low rates of curiosity and to communicate
unwillingness to be in a leadership position, the desire for solitude, isolation. The level of
conflict of deaf children is somewhat higher than in healthy peers, but in deaf children of
deaf parents families it was combined with the desire to lead, and in deaf children of hearing
parents families — with the desire for the position of subordination.

Deaf children of hearing parents showed the least number of emotions in different
situations, which is attributed to the inability of adult hearing people call the children on
emotional communication.

Deaf children have a lower social maturity than their hearing peers, with deaf children
of deaf parents have a greater maturity in comparison with children who have hearing
parents. Parents often watch over your child, reluctantly giving him the freedom and
independence of action mothers often prescriptive. Compared with hearing peers in deaf
children are more common emotional and behavioral disorders, the number of neurotic
disorders — twice. Lagging in learning verbal speech leads to restrictions in social contacts,
the appearance of frustration for children and parents. Inability to describe internal events,
discuss problems and plans leads to a care.

In families of children with hearing parents position in relation to children
contradictory: on the one hand, they are disabling the child resist giving him freedom and
independence, on the other — wanting a more rapid its development, overcoming social
consequences of violation, are sensitive to the child's failure in learning communication.

V.V. Tkacheva [24] considers it appropriate to involve the mother (mother is most
closely interacts with the long-term and a child being a link between him and the world: the
social and object) to the individual classes with a child with a developmental disability to
teach her a certain set of specific techniques used in the practice of correctional pedagogy.
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In the course of conducting lessons mother taught special corrective and instructional
techniques needed to conduct training at home, special educational techniques.

Through lessons can be solved the following problems:

- formation of productive forms of relationships in society; correction unconstructive
behaviors mother, such as aggressiveness, biased assessment of the child's behavior, the
desire to escape from difficulties;

- forming an understanding mother her child problems: a gradual transition from the
position that denies the existence of problems ("He is the same as all"), and the position of
opposition to the society itself to the position of the interaction ("How do I teach him?)

- gradual exclusion problems hyperbole child ideas about the futility of his
development ("No, there is nothing to be done with him");

- gradual exclusion expectation of a miracle that suddenly would perfectly healthy
child, a mother with reorientation inactivity and expectation of a miracle the position of joint
activities with the child;

- correction of the relationship with the child (of relationships characterized as
overprotection or hyperprotection in optimum relationship);

- correction of the internal psychological state of the mother (the state of the
experiences of failure associated with psycho-physical failure of the child, to the state of
understanding of the child, to the delight of his "small" success);

- in the process of training and education of the child transition from the position of
the mother experiences for violations to the position of creative search implementation of the
child;

- the ability to see the results of their work in your child's progress.

The main forms of work can be: demonstrates how to work with the mother of the
child; notes from a mother lessons that are conducted; homework with your child, reading
the recommended literature, implementation of creative ideas in the work of a mother with
her child.

By bringing the mother to work with the child, the conditions for experiencing the joy
of success that can be regarded as psycho and psychotherapeutic effect.

Thus, supportive, pedagogically expedient-family local educational environment, no
doubt, is a powerful factor strengthening and enriching healing potential for children with
developmental disabilities in the local educational establishment environment.

Event is subject to significant change in reality, his behavior and the inner world,
something that occurs only once, it becomes a part of life. The main criterion event,
according to S.L. Rubinstein is the fateful events that have the ability to visibly affect the
way of life of the individual. "In the course of the individual stories are and their "events" —
the key moments and rotary stages of life of the individual, when the adoption of a decision
on a more or less prolonged period of life is determined by the way a person" [20, p. 248].
He distinguishes between internal and external events: external events, refracted through
the internal conditions (the inner world of the individual), turn into experiences — internal
events, internal events — experiences encourage personality to do things that change the
way of life and become its turning points — external events.

From the viewpoint of B.G. Ananiev, events are universal components of subjective
picture of their way of life are intertwined real human life. Significant life events divide life
into discrete segments of biographical time. Each life event dates the beginning and end of
the time period, thus creating, a periodization inner personality of the individual life path [1].
E.Y. Corzhova defines events as changes that lead to a significant transformation, "a peculiar
new" birth" personality" [14, p. 155].
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D.V. Grigoriev says [7] that the implementation of event approach in the educational
environment requires a child's life bright memorable events, emotionally rich, memorable
affairs that would be both collectively and individually significant and attractive. Parenting in
contemporary conditions involves active social interaction of adults and children in their joint
life (co-existence). The result is a spiritual enrichment, mutual development of adult and
child. Education focuses not on the "pole" educator, but in "between" (by M. Buber) adult
and child, which exists only in the case if they are both, an adult and a child, are interested
in it. The emphasis in the educational activity is transferred from the reorganization of the
personality of the child to hold and transform the scope of "between" adult and child in order
to develop the child's personality. This area of "between" defined by philosophers and
psychologists through the concept of "dialogue", "meeting", "co-existence" in the language of
pedagogy can be defined by the term "educational space"”. Education can be understood as
the interaction and cooperation of adults and children in their co-existence. As the V.I.
Slobodchikov [22], the main function of the joint being — developing. "Co-existence is
something that evolves and develops, the result of the development there is a particular
form of subjectivity".

Pedagogical event is the moment of reality, in which the developing personality, target
oriented and value meeting adult and child (their co-existence). It serves the educational
dimension of the space, provided that the adults "meeting" with children, keep in the mind
and activity goals and values education, and the children themselves, freely and responsibly
choose co-operation with adults as a mode of life. Event occurs only within the co-existence
with an adult child, other children. Lifetime of pedagogical events is differently. Examples
brief pedagogical events — school holiday, tour, school project, a long example — the
existence of child-adult co-existent community (collective).

Designing and implementing educational events as interrelated and interdependent,
maintaining a certain level of their dynamics, target and value orientation, the teacher is
building its activities, the quality of communication, relationships, personal self-
determination necessarily assuming the child. Event approach is a practical alternative
"arrangemental" education as focused not on "event for the event", but "an event for co-
existence", that is to transform the reality of everyday interaction and communication
between children and adults.

Event approach seems to us to be very effective in the introduction of medical factors,
components and conditions in the educational space for children and adolescents with mental
development. That event could become the phenomenon in time and space, which naturally
combines healthy children and children with developmental problems, asks for the total
content of perception, experience and understanding, awakens a desire to share
experiences, peer and listen to other people to make a move on her own opinion position to
another, look at the world with my own eyes, but of "his window". In this regard, an
interesting discussion is the question of assessing the impact of an event, its significance
both for children and for dealing with psychological and pedagogical problems. Is it possible
to estimate (predict) the significance before the event (or when designing it in the
educational space, in space and time of a specific person, group) or only during its course
and post-eventing? Is waiting for an event, training (process) and the willingness to it
(outcome) indicators already change, transformation, and, hence, the impact of the event on
the subject?

Experience that happens to him as a child can only event on the background of
everyday life. Everyday level of life is realized in concrete situational behaviors, activities and
communication.

Situation occurs in the interaction of the subject with the surrounding reality and
includes three components: the subject himself, the environment and the interaction
between them. The notion of "situation" reflects the richness of the subject and environment
interactions during the lifetime of the situation [17]. Y.N. Emelyanov wrote: "The acquisition
of these individual patterns used in certain situations, it is the foundation of social skills,
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which are determined by environmental influences learning” [9]. From the perspective of the
behavioral approach the situation appears as a set of stimuli , conditions, circumstances that
are outside and independent of the individual, have a "stimulating, causes and corrective
action on the subject to dictate its activity and at the same time ask spatially-temporal
boundaries of its implementation" [26] and interactionist approach views the situation as
opportunity structure , which "... I create ... with the participation of the other, and that
creates me and it" [19].

Given the above described problems of self-esteem and image of the "I", the need to
assert themselves and enjoy prestige among peers (including — healthy), to be attractive to
others and self-confident, you must pay special attention to the creation of children with
impaired mental development "success situations". Success gives the child the opportunity to
experience vivid emotional experiences (self-satisfaction, joy, delight, happiness, pride,
excitement), to satisfy the need to feel unique, individual, standing out by some results
(achievements) among others. Success requires social recognition and rewards in various
forms.

When creating "situations of success" must take into account that the success of [12]:
- mostly associated with the achievement of this goal;

- relates to the application's own efforts in solving the problems (so it's important to
choose wisely degree of difficulty: too easy — effortless and do not bring satisfaction, and
too difficult-deplete personal resources associated with complex psycho-emotional state and
often require assistance);

- due to the presence of a particular result and its assessment by the person and
others (therefore require clear evaluation parameters);

- involves comparing (themselves, their results and the results of other people) and
introduces more competition into the educational environment. To optimize the situation
needs to be balanced by comparing it with itself (at the previous stage of development) and
the results of their own (possibly — with results in other situations and activities). By virtue
of the above-mentioned problems with the development of higher forms of thinking,
underdeveloped reflection, possible confounding manifestations of psychological protective
mechanisms for children with mental development disorders need help raising a concerned
adult.

As a child in the educational space is included in the system of relationships with other
children, and the older the child, the more important is the opinion of peers and the
reference group, possible way of collective achievements in situations to the overall success
of the subsequent planning and implementation situations of personal success for each child.

Even L.S. Vygotsky was noted that "experience any situation, the experience of a
medium determines what will be the impact of this situation or this environment for a child"
[3, p. 73]. For children and adolescents with mental development curative environment that
takes into account the problems and characteristics of the process of child development,
complicated and painful deprivation states that naturally promotes the satisfaction of current
and emerging needs, has the potential and resources to enrich children's life experience,
creates opportunities and provides conditions for full interaction with healthy peers, is the
most favorable. Indicator of the quality and effectiveness of healing environment, in our
view, is a therapeutic effect, result in a positive change in the subjective state of the child
and / or objective forms of his life — behavior, communication, adaptation and socialization.

Summing up the review and analysis of factors healing environment in the educational
space for children with mental development disorders, it should be noted that in this article
outlined the field of scientific research, and the main categories for analysis and
specification, raises questions, the answers to which can be obtained in the course of further
Science. We plan to study the factors and conditions therapeutic environment in the
educational institutions of various types of space (remedial, integrated, inclusive, combined,
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etc.), the formation of instrumental diagnostic complex for analysis and evaluation of healing
environment building, development, testing and implementation of the educational space
psychoprophylactic programs for children and teenagers, designed to attract resources
healing environment.
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